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PREFACE AND USING THE MANUAL

This instructor's manual consists of three parts. The first portion offers some teaching tips and suggestions, including a sample syllabus for teaching a one-semester course in business ethics.

In the second segment of this manual you will find answers to case questions and key discussion points, observations, and additional information for the cases and readings in the book. The third segment of this instructor’s manual is a test bank. Many instructors asked for help in developing exams for their courses. This test bank offers a variety of question formats and topics along with answers. Also included are correlations between the questions and the materials in the text so that exams can be developed more easily according to materials covered.

There are also PowerPoint slides for the cases. These slides are greatly expanded for this edition. The PowerPoint slides offer illustrations and diagrams of the often complex interactions of the characters in the cases. The students will be able to visualize this interaction as opposed to mentally keeping track of who did what and when.

Each case and reading is covered in the manual. The title of the case appears and if there is a PowerPoint slide associated with the case, its number is noted directly beneath the case title. There is then a section called "Answers and Key Discussion Items." The questions from the book are answered along with embellishments and additional questions to ask the students as a follow-up. The new “Compare & Contrast” feature in the text is also covered in those cases in which it appears. This feature helps students not only do what its title promises, i.e., compare and contrast conduct and decisions, but will also require students to recall and integrate materials. This feature is one that was included to help students think more deeply about ethical issues in their lives and in businesses. The manual materials on “Compare & Contrast” will help instructors lead discussions. In those cases where the legal and ethical issues cross, there is a heading, "Legal Issues", in which the law as applied to that particular case is discussed.

The materials were developed with both students and instructors in mind. This IM offers instructors additional resources as well as notions for the stimulation of discussion. Students enjoy the benefit of instruction that leads to the heart of the difficult dilemmas presented in the text.

Good luck as you proceed with instruction in an area that is critical to your students in their business and personal lives. I hope the materials are helpful to you. If you have questions or suggestions, please feel free to e-mail me at marianne.jennings@asu.edu or write to me at 5155 East Eagle Drive, #22244, Mesa, AZ 85215.
Marianne M. Jennings

Emeritus Professor of Legal and Ethical
Studies in Business

Former Director, Lincoln Center for
 Applied Ethics (1994-1999)

W. P. Carey School of Business

Arizona State University

TEACHING TIPS AND SUGGESTIONS

Teaching business ethics is a challenge for most instructors. The most frequent questions I am asked by those who use this book are: What am I supposed to be teaching? How do I approach this topic? How do I organize what seems to be a subject based on opinion?

The nature of these questions tells me that those who are teaching business ethics have some confusion about what business ethics is. Business ethics is an applied science, not a theoretical one. While the discussions in philosophy ramble and posture, the discussions in business ethics have purpose and, often, have definitive answers. For example, a conflict of interest is a conflict of interest. The discussion in business ethics focuses on how to handle that conflict, not whether a conflict exists. A theoretical approach would focus on the initial question of whether there is a conflict. The business ethics approach focuses on why something needs to be done about a conflict of interest and which approach is best for handling that conflict.

Since the publication of the eighth edition, we thought we were finished with bank problems. However, we had Wells Fargo firing 5,300 employees for making up new accounts. And, Volkswagen had to fire engineers for their roles in installing software in the company's diesel cars that would fake good emissions results for regulatory authorities. Several pharmaceutical firms raised their prices on life-saving prescription drugs up to 5,000%. The last edition’s case questions in the area of culture (Unit 4) were almost predictive of what could happen in cultures such as these that did not frame issues correctly or resolve the tension between performance and reputation and evolving issues and dangers in operation. Other debacles have unfolded since the last edition with resulting ethical questions surrounding financial reporting, accounting, conflicts of interest, political donations, destruction of documents, whistleblowing, employee pensions plans, relationships between pharmaceutical firms and physicians and researchers, insider trading, and even moral responsibility. Instructors should understand the critical role they play in helping students to see and understand business ethical issues as they unfold so that they can play a role in preventing a company’s self-destruction and the resulting harm to employees, creditors, communities, and many others associated with or dependent upon their companies. This edition continues to help students explore the psychology behind the decisions that companies made that turned out to be very short-sighted and risky. Instructors can play a key role in helping students to understand why they might succumb to pressures to commit fraud.

A frequent obstacle that many instructors face when teaching business ethics is their concern that they do not want to impose their values or anyone’s values on their students. Remember, your role is not to teach students what to think about business ethics, but, rather, your role is to teach them how to think about business ethics. In other words, you play the role of teaching students how to think through all of the impact, costs, and consequences of choices they make as they analyze these cases. You will find that some students will read through the segment on earnings management and emerge convinced that earnings management is worth the risk. They have made a decision that may run contra to your views and the views of many other managers. However, your role is to be certain that those students who emerge with that as a business strategy understand the costs, consequences, and implications of that pattern of behavior. 
This edition continues with the reorganization of the 8th edition to incorporate the government and non-profit cases into the topics of culture, operations, and social responsibility. The well received first two sections on personal ethics and an introduction to business ethics give students more of a foundation for resolving dilemmas before they delve into specific topic areas. The approach introduced in the last edition, which was well received, has been retained to allow discussion of topics across cases that involve different types of companies and organizations. The financial cases are not grouped into one unit. You will find the Goldman case again early on in the book to give instructors the opportunity to teach students that while the fact patterns may change, the ethical issues remain the same. This approach of crossing topics for training helps students reduce the complexities to their lowest common denominator for resolution: What category of ethical dilemma is this? Once students have the category they are not lost in the complexities that probably played a role in the poor decisions the managers made. They are able to see the most complicated cases in the simplicity of questions such as, “Was this really honest? Didn’t they leave investors with a false impression?” Also, students can see that pressure occurs in developing financial reports and meeting numbers and goals but that it also occurs on the factory floors as front-line workers strive to meet their numbers for the day. This structure allows cross-topic coverage and gives the students broad exposure on applying the same questions as they spot the ethical issues. The ethical common denominator chart appears as an index in the book. With the other indexes, you can look up a case by company name, by product, by business topic, or by ethical focus. 
TEACHING METHODOLOGY
With each case, help the students to frame the issues by answering the following questions:

1. Provide a list of those who are affected by a decision in this case. Be sure the students learn to consider who is affected depending on which decision they make. For example, if they proceed to market with an unsafe product, buyers may be harmed, but the company will have the earnings from sales, the shareholders will enjoy higher returns, employees can keep working, etc. 
2. However, they will also need to factor in the costs of a defective product: the returns, the liability for injuries and accidents, the loss of reputation, etc. If they decide that they would hold up on the sale of the product, the company will have the higher costs of redesigning the product, retooling for production and the resulting delay. The company will lose sales, its stock price will suffer and shareholders will be affected. There may be downsizing and employees will be affected, something that will also affect the communities in which they live. Have the students consider the cost issues. For example, as Merck heads into litigation over its now-withdrawn anti-arthritic drug, Vioxx, we learn that even its outside panel debated stopping studies or continuing to sell and test the drug. It continued the sales, but the cost is now a defunct product and litigation. In each case the students will be asking the following: Which decision is better from a cost perspective? Which decision is best from a least-impact-on-reputation perspective? Which decision is best from a risk (i.e., costs if something goes wrong) perspective?

3. Have the students apply the various categories of ethical dilemmas to the fact pattern. Have them determine whether the case involves a false impression, a conflict of interest, organizational abuse or simply the balancing of values. Often students cannot see the ethical issue until they go down through the checklist of the twelve types of ethical dilemmas covered in Unit One.

4.
Have the students apply the various decision models offered in Unit One. For example, they can apply the Blanchard/Peale model: Is this conduct legal? Is it balanced? How are they affected personally by the decision? Or they could use the Laura Nash model or the front-page-of-the-newspaper test. 
5.
Have the students apply their own values to the cases. That credo, from Reading 1.1, is an important part of the book and your course. One of the challenges I offer to my students throughout the semester is to find their set of values and decide what they would and would not do in business. They are asked to formulate their own business ethics in preparation for entering the business world. In other words, they establish their personal value systems and apply them to the dilemmas they face in these cases and eventually in business. They will learn as they study cases such as BP, Enron, Wells Fargo, Valeant, and Boeing that very bright and very successful business managers have often been part of ethical collapses at companies because they kept moving the line on what was acceptable conduct within their value systems. They will also see that sometimes those who refuse to do something in business because of personal values are fired or forced to resign. However, they can also see, through the case histories, the long-term costs to those who do things in business that run contra to their personal value systems. 
One thing that becomes obvious as you work through these cases with the students, and it does become obvious to the students as well, is that there are drivers for the decision-making process that point to a particular result. Business ethics cases come complete with correct resolutions because of the historical precedent, interaction with legal issues and documented costs of different solutions. While your role is one of teaching a decision-making process, you really do provide students with insight, perspective, and a global view of problems that will lead them to the correct decision in these cases and, hopefully, in business. 

SAMPLE SYLLABUS
The following syllabus assumes a 10-week trimester with 2 classes per week totaling 4 hours per week (a 3-semester-hour course). For night classes, two-classes per week course, or once-per-week courses, simply combine the materials for each week. For semester classes, simply spread the material out according to your class length and number of meetings per week. With the new chart, you are able to substitute cases that you feel comfortable with. You can change case subject matter around to cover a singular topic in ethics. The GM engine-switch case is a great product liability case, but it is also a terrific case to help students understand the pressures in the decision process. Tyco is a great corporate governance case, but it is also a case on taking things that don’t belong to you – if the board approves the loan that you know was not used for the authorized purposes, is it still taking things that don’t belong to you? 
This syllabus includes teaching objectives, grading, and all the issues on academic dishonesty – you still have to cover those, even in ethics class. This syllabus also provides some ideas on grading, missed classes, supplemental readings, and the use of guest speakers. 
Course Description
The study of applied ethics in business.
W.P. Carey School of Business Learning Goals
The W.P. Carey School of Business has established the following learning goals for its graduate students: 
1. Critical Thinking 

2. Communication 

3. Discipline Specific Knowledge 

4. Ethical Leadership or Global Leadership
Teaching Philosophy, Course Objectives, and Course Learning Outcomes 
1. To review the various schools of thought on ethics in business.
2. To understand the ethical and fiduciary responsibilities of business managers.
3. To review the ethical issues in business.
4. To discuss the ethical issues in financial reporting.
5. To cover accounting codes of conduct.
6. To understand tax accounting issues.
7. To develop skills for evaluating the ethical culture of companies as part of the audit function.
8. To understand the importance of personal ethical values and standards and work to develop a credo for your professional life.

Required Textbooks, Cases, Readings & Other Materials
1. Jennings, Business Ethics: Cases and Readings (9th Ed.)

2. Harvard readings (HB) – to obtain these, you will need to purchase them from the Harvard site: http://cb.hbsp.harvard.edu/cbmp/access/49507762
It is considered a violation of academic integrity to utilize course materials that are illegally sourced, i.e., materials that you copied from another student. Please ensure that you are ordering and paying for your own materials as outlined in the ordering instructions. 
Grading & Course Requirements 
Elements


Quizzes/Exercises/Class Online work (13 class periods − 21 points)*

280**

Class participation (14 class periods – 8.57 points per class)***


120


Final
















300






TOTAL













700
*Quizzes, Exercises, and Class Work are open-book and open-note. 
**The total is actually 273, but the padding of 7 points covers reasonable disagreements we might have, but might not resolve (explanation on first day).
***You even get points for showing up at the final. 


Scale
A
658 - 700 points (94%)

A-
630 - 657 points (90%)

B+
616 - 629 points (88%)

B
588 - 615 points (84%)

B-
560 - 587 points (80%)

C+
525 - 559 points (75%)

C
504 - 524 points (72%)

C- 490 - 503 points (70%)

D
489 and below (69%)

The work and effort (reading) demands in the class are great and the grading standards are rigorous. Be very careful about missing class. Keep up on the reading! As we progress through the trimester, some quiz questions demand integration of earlier concepts and materials. You will be held responsible on later quizzes for contrasts and comparisons with later readings. 
Grading Issues and FHWs (Frequently Heard Whines)

1. The grading system has plenty of padding, i.e., items that are under your control. So, if, at the end, you are “just 5 points” short of a higher grade, you will receive the lower grade. Missing a grade by “just 5 points” is still missing a grade, especially when so many points are directly under your control. You miss a grade based on points, not percentages. That is, a 92% is not close to 93% when you examine the points involved in that jump. 
2. There are 13 in-class/assignments or quizzes. Each quiz is worth a total of 21 points. There are 8.57 points for class participation (total of 120 points). On the class days when there are guest speakers, you will receive 28.57 points for (1) attendance for the guest speaker days and (2) short assignments about the speaker (any assignments will be explained in advance and posted on the course Blackboard site). 
3. The instructor does not award, individually, bonus points, extra credit or extra points to boost a grade. Many of the points in the course are under your control. There’s no crying in baseball and there’s no extra credit in graduate studies.
4. Graded work may be appealed IN WRITING. E-mail is considered writing. ALWAYS WAIT 24 HOURS BEFORE APPEALING A GRADE. TEMPERS FLARE AND REGRETS ABOUND WHEN YOU CONFRONT IMMEDIATELY, WHETHER IN THIS CLASS OR IN FUTURE LIFE. If you simply have a computation error (my fault) you need not wait 24 hours. 

You have one week after a quiz or exercise is returned and after participation points are awarded to submit an appeal. The statute of limitations runs on a quiz, exercise, or participation grade one week after the quiz or exercise is returned or the participation points are awarded. That is, we don’t go back and revisit grades on exercises, quizzes, and participation after one week has expired. You cannot come back at the end of the trimester and say, “But I participated that day.” Take care of it at the time. I try to post the participation points the same day as class. If there is a problem, just e-mail me when the points are posted to discuss.

Written appeals on quiz questions and assignments are important for another reason. Without a written (or e-mail) record of your appeal, there is too much room for misunderstandings and miscomputation. Coming to me before, during, and after class and requesting a point adjustment deprives you of the chance to develop a record. That written record is so important when there are close calls in grades at the end of the trimester. And there are many such close calls. For example, the appeal may not result in my adding any points, but I do keep the written record you submit. If you are in a close-call situation at the end of the semester, I go back and revisit the decision on that appeal. You may be inclined to explain in a conversation with me, but it is worth the effort to submit the appeal in writing. I retain those appeals until final grades are computed.
REMEMBER! THE STATUTE OF LIMITATIONS EXPIRES ONE WEEK AFTER THE QUIZ/EXERCISE IS RETURNED. 

Please also pay close attention to your points and send an e-mail when there are clerical errors. I have no grad assistant or TA – all responsibility falls on me for grading and grade entry. So, keep an eye on my clerical skills. Do so within one week of posting.

5. Please do not confuse requesting point adjustments with requests for help – those requests are welcome any time! Before, during, after class, via e-mail, via appointment, via phone are all appropriate times for these clerical corrections. 
6. Please do not request make-ups. There are no provisions for make-ups. If you miss a quiz or exercise, you double your lowest quiz grade as a substitute score for the quiz or exercise missed. You do not earn participation points for the day that you missed class. Your point total for that day is your lowest quiz/assignment score substituted in at the end. There are always valid and invalid reasons for missing class. However, this system is designed to allow for both without a death-knell penalty. If you have to miss a class, but otherwise perform well in the course, you should be able to earn a grade that reflects that level of performance. By way of full disclosure: If, however, you miss a class and perform poorly in another class, an absence will affect your grade. 


NOTE: You will carry a “0” for your quiz grade in any class you miss until the end of the semester because we will not know your lowest grade until the end of the trimester. 


Everyone gets one “freebie” day. A freebie day is used on those days when you come to class, but are not prepared. A freebie day is not the same as missing a day. Missing a day means you lose participation points. Freebies allow you to come and get your participation points and use a substitute quiz score. Please come to class despite not having done the reading – often your experience may contribute to the discussion even if you are not prepared on the readings. If you want to use a “Freebie,” just write that on your quiz paper. You should always take the quiz on your Freebie day because you may surprise yourself on a quiz. I will do what is best for you after you take the quiz and we know your score. Based on all information at the end, I will use whatever score is best for you – whatever will get you the most points for that day, whether your lowest score or what you got on the Freebie day. I will do whatever benefits you. If it is best to use that score, I will use it. If it is best to substitute the lowest quiz score, I will do that. You can only claim a freebie ONE TIME. Once you have claimed it, even if you do well and don’t need to use it, you are done with your freebie. You must write “Freebie” on the quiz. 


You cannot use an absence day as a freebie. One freebie for all purposes during the trimester. You cannot cross the streams on freebies and missing class. If you miss class, you miss class and cannot earn participation points for that day. You have the lowest quiz grade as your TOTAL earned points for that day. That is, you cannot claim a freebie day if you miss class. 


If you are in class every session and do not use your freebie, your lowest quiz score is dropped out and your next highest quiz score is plugged in for that low score. So, there are benefits to not missing and waiting until the end on dropping a score. 

7. Preparation, participation, and discussion are critical elements of a case study course. There are 8.57 points for class participation (total of 120 points). You cannot get 8.57 points unless you participate. Evaluation of participation is always problematic. There are different components of participation. We depend on participation. However, you do not automatically get full participation points because you say something in class. For example, repeating the same comments or question is not worth any points. Content is important. So also is too much participation or participation not grounded in the reading material such as your experience. Too much participation comes as folks try to race to get their points in at the end of class. So, the following factors are weighed in assigning points for each class:
a. Preparation, including performance on quizzes and exercises

b. Meaningful participation in discussion

c. No surfing the net and other computer/phone activities not related to class (see below). If you surf the net, text, etc. during class, you get “0” for class participation. Please understand how easy electronic distraction is to spot from the front. The eyes, the keyboard, the head down looking at your lap, and lack of concentration are the give-aways. You may be able to multi-task, but those around you and the instructor are distracted.

d. Showing up for class each time is worth points. If you have not had a chance to prepare for class, you are entitled to a “freebie,” a claim made as described above with respect to the quiz issues. You are, of course, still welcome to participate on a freebie day and could get full participation points because discussions often ask for your work experiences and you can provide those despite no reading preparation. 
Again, you cannot cross the streams on freebies and missing class. If you miss class, you miss class and cannot earn participation points for that day. You have the lowest quiz grade as your TOTAL earned points for that day. That is, you cannot claim a freebie day if you miss class. 
e. When commenting in class, avoid the following:
· Long-winded remarks

· Comments not related to the readings or topic

· Repetition of earlier points

· If I interrupt you, it is because I need to bring home one point before you proceed, or you have said enough to make your point. I explain the first interruption – the latter I do not.

· “I think” and “I feel” are not appropriate beginnings for participation (more to come the first day to explain this component).
f. When commenting in class, do the following:
· Move the discussion along to new areas and insights

· Keep it short and pithy

· Share your work experience

· Ask questions

· Think of variations on issues in the cases and raise them



NOTE: This is not an opinion class. You should not care about, indeed, should not be able to discern, my views on particular issues and topics. Likewise, I am not concerned with your views on ethical topics and issues. My job is not to teach you WHAT to think about ethics; my job is to teach you HOW to think about ethics. 
g. Net-Surfing, Texting, Linking, Snapping, Chatting, and All Other Internet, Electronic Distractions

Surfing the net is distracting for those around you and for you. Each class includes material that will be on the final exam and that is not in your books. Many students fall short on the final because they did not take notes during class. The penalty for net-surfing et al. is a loss of participation points for the day. If you see a “0” on participation for a class, it is a net-surfing issue.

8. Quizzes and Exercises

The nature of the quizzes and exercises depends on the nature of the material. Exercises and quizzes are open book and note. The quizzes and exercises are more than simply rote memorization tasks or listing elements of the reading. Some quizzes ask for comparison of readings, some ask for application of a reading to a current event, and some quizzes present a hypothetical that can be answered by using what was in the reading. We do an initial grading of each other’s quizzes. I then follow up to check for bias, as an audit function, to check for materiality, etc. 

YOU MUST STOP WRITING WHEN THE TIMER BELL GOES OFF – GOING BEYOND TIME WILL RESULT IN A “0” FOR THAT QUIZ. AND, IT CANNOT COUNT AS YOUR FREEBIE. 

PUT YOUR NAME, NICKNAME, AND ASU ID # ON THE QUIZ. All your names placed on your quiz help me to learn who you are. The ID #s are used when names are the same. THIS INFORMATION GOES ON THE BACK OF THE QUIZ. 

PLEASE USE YOUR NAME PLATES IN CLASS – IT IS HOW I GET TO KNOW YOU AND YOUR FACE AND YOUR NICKNAMES. THOSE WHO DO NOT USE THEIR NAME PLATES OFTEN FIND THAT I MAKE MISTAKES ON THEIR PARTICIPATION GRADES – I HAVE TO GO BY MY MEMORY AND PICTURES AND OFTEN GET IT WRONG. 

WARNING: There is never enough time for taking the quizzes. The time limits are there to stop those who have not prepared from sitting and reading the materials and answering quickly. To do well you cannot have skimmed the material only. The best way to prepare is to have notes on the reading, including key points and facts. 

ASU Graduate School Academic Integrity Policy 
A student who engages in academic misconduct as outlined in ASU’s academic integrity policy (http://provost.asu.edu/academicintegrity) while attending a W. P. Carey masters program will receive strict penalties. 
W. P. Carey School of Business Honor Code

You are expected to do your own work on all quizzes, exercises, and the exam. Do not share work or answers. Failure to follow this policy may result in zero points for both the receiver and provider (if involved). Also, the instructor may take any other action described in the current academic dishonesty policy. Some of the cases used in this class may have been used before at ASU or other institutions. You may not consult with students previously enrolled in this class or use their class notes or any other materials that were otherwise provided in the past. Moreover, you may not use materials or solutions from other institutions (e.g., posted on the Internet), unless otherwise instructed in class for a particular assignment.
The in-class quizzes and the exam are different from previous trimesters. I re-use in-class discussion cases, but all graded cases and exam case studies are new. 
See also: https://my.wpcarey.asu.edu/academic-integrity/upload/MBA-Honor-Code.pdf
W.P. Carey Masters Students Honor Code 
We, the students of the W.P. Carey Master’s programs, are committed to maintaining the highest levels of honesty, integrity, and professional courtesy for ourselves and amongst our classmates. We believe that ethical behavior is not only the cornerstone of a good academic program, but of good business as well. As such, we are steadfast in our commitment to the following principles:

· Academic Integrity – We view the W.P. Carey Academic Integrity Policy as a living, breathing document, not just concepts on a page. As such, we are resolute in ensuring that we abide by the principles contained within, both in letter and in spirit. Furthermore, we will hold our classmates to the same high standards to which we hold ourselves.

· Consideration of Others – As W. P. Carey students, we believe that we should treat others as we wish to be treated. To this end, we will be considerate of classmates, professors, and recruiters in all aspects.

· Furthermore, we will constructively add to the collaborative environment by helping and encouraging others.

· Professionalism – As W. P. Carey students, we believe that the behaviors we practice today will become habit in the future. To that end, we are committed to act in a professional manner in all school settings, including classes, networking events, and interviews. We will be cognizant of the fact that we are representing the program and our classmates at all times.
A Word on PowerPoint Slides
When they write the history of the world, the downfall of civilization may well be marked by the introduction of PowerPoint. The slides used in class are only a guide for discussion. They are by no means a complete set of class notes. They guide, they illustrate, they highlight, they organize, but they will not provide the insights of the class discussions nor the material covered in class that is not in the readings. 
Team Work
All work for this class must be done independently. Ethics can be a lonely thing. Think of it as practice.

Detailed Assignments
“HB” refers to Harvard readings – to obtain these, you will need to purchase them from the Harvard site: http://cb.hbsp.harvard.edu/cbmp/access/49507762
Class

Period
Topics
Readings
1

Ethics Pretest
This syllabus


Course Administrative Details
Unit 1: 1.1 – 1.4


Introduction to Ethics and Ethical Theory
HB: "Following Lance Armstrong: Excellence Corrupted"
2

Thinking About Ethics/Ethical Theory 
Unit 1: 1.5 – 1.8


Penn State, Case 2.11

 

HB: A Letter from Prison 0-110-045


Unit 2: 2.1 – 2.2
 3

Personal Ethics, Company Culture, Audit Roles, and What Can Happen
Unit 4: Case 4.23, HealthSouth: The Scrushy Way

Guest Speaker: Aaron Beam – Former CFO HealthSouth


EXERCISE: Your assignment is to develop questions for Mr. Beam PRIOR to class. You will hand in your questions as you come in the door for Mr. Beam’s presentation. Be sure to keep a copy of your questions so that you can ask them! If you do not hand your questions in before the class begins, you do not earn your points for this class. 

4
Resolving Ethical Dilemmas
Unit 1: 1.9 − 1.12

HB: Microsoft’s Financial Reporting Strategy 

5

Resolving Ethical Dilemmas
Unit 2: 2.1 – 2.5



Introduction to Business Ethics
 6

Pressures and Resolving Business Ethical Dilemmas
Unit 2: 2.7 – 2.10 and 2.12 – 2.13
7
Business and Society: The Tough Issues
Unit 3: 3.1 − 3.6


8
Applying Social Responsibility
Unit 3: 3.7 − 3.25
9
Ethics and Company Culture
Unit 4: 4.1 − 4.10


HB: Société Générale (A): The Jerome Kerviel Affair

HB: 37 Sloan Management Review 9 (1996) David Messick and Max H. Bazerman, “Ethical Leadership and the Psychology of Decision Making” Reprint 3721

10
Psychology and Behavior 
Unit 4: 4.11 − 4.36 (choose cases to cover)

11
Contracts and International Business
Units 5 and 6









12
Business Operations and Whistleblowers
Unit 7










HB: New Century Financial


HB: Through the Eyes of a Whistle-Blower: How Sherry Hunt Spoke Up About Citibank's Mortgage Fraud
13
Product Liability and Intellectual Property
Units 8 and 9
14
Final Exam (4 hours total)






The final exam is a case study, and this is the question you will be analyzing:

Evaluate the ethical culture of ______. Be sure to address any ethical, professional, statutory, and governance issues you see in your evaluation. Make recommendations on any changes that would improve the ethical culture.

Final Exam Process
· No questions permitted during the exam.

· If there are errors, issues, ambiguities, or questions, build them into your answer. 

· The final exam date cannot be changed without administrative approval. 

· You can bring one 8 ½ X 11 paper (both sides or 2 such sheets one side) with as much information as you can place on it for final. The final cannot be waived or changed. Only the dean’s office has that authority. 

· Perhaps the single biggest mistake students make in their analyses is not seeing the same issues in the final that were in the cases prepared for or discussed in class. For example, in one class we had discussed the issue of stock options backdating. That issue was a problem in the final exam case study, but nearly one-half of the students missed that issue in discussing the company’s ethical culture and legal and ethical issues. Likewise, we had spent a great deal of time discussing conflicts of interest during the course and over one-half of the students missed discussing that the CEO of the company in the final owned a company that supplied the private jet travel for him and his other officers. You simply cannot earn an “A” grade on a quiz or exam that fails to mention such basic issues in your discussion. 
ONLY AN ID NUMBER GOES ON THE FINAL EXAM! NO NAMES, PLEASE! PLEASE USE YOUR ASU ID. USE ONLY THAT NUMBER. DO NOT ADD, SUBSTITUTE, OR USE A SHORTENED VERSION. 
University Schedule Dates for Dropping, Adding, Withdrawal, etc.

https://students.asu.edu/academic-calendar
Religious Accommodations
Include a statement about religious accommodations (see sample below). Note: we recommend giving students a deadline to request accommodations – such as the 2nd week of class. 
Accommodations will be made for students with religious holidays. Below is the calendar of official religious holidays. Each holiday noted with two asterisks denotes an observance for which work is not allowed. For these holidays, students will not be penalized in any way for missing class or assignment. This means that this will not count as an absence in class and they will be granted a makeup assignment or exam, etc. 
https://provost.asu.edu/index.php?q=religious-holiday-calendar

All requests for accommodation must be submitted by the end of the second week of class. 
Threatening Behavior Policy
The university takes threatening behavior very seriously and these situations will be handled in accordance with the Student Services Manual, SSM 102-02 http://www.asu.edu/aad/manuals/ssm/ssm104-02.html.

Disability Accommodations
If you need an accommodation for a disability, you must register with the Disability Resource Center (DRC). 
Classroom Policies

See grading and participation discussion for information on texting, surfing, snapping, chatting, etc. during class. 

Copyright Material
The PowerPoint slides in this course are copyrighted and are the property of Professor Jennings and may not be sold, reproduced, or otherwise utilized without permission. The sale or transfer of notes from class discussions is prohibited. 

Information contained within this syllabus (except grading and absence policies) is subject to change.



UNIT ONE – ETHICAL THEORY, PHILOSOPHICAL FOUNDATIONS, OUR REASONING FLAWS, AND TYPES OF ETHICAL DILEMMAS
The materials in this unit of the ninth edition ease the students into recognizing ethical dilemmas, analyzing ethical dilemmas, and resolving ethical dilemmas. Students have a chance to really think through their own attitudes and behavior as the readings and cases ease them gently into a broader perspective and greater introspection. The first part of Unit One focuses on personal values and ethics. The readings in this segment includes seminal readings in the field of business ethics. This unit can be used as a course starting point or introduction, or the various readings could be assigned throughout the course. This edition continues with the last edition’s efforts to offer the students some readings throughout the book so that the students have an insight piece in each topic area before they begin analyses of cases on that topic. These readings give the students background in each area studied before they begin analysis of the cases. For example, there are readings on earnings management before the students begin the analysis of the accounting and financial reporting cases and a primer on product liability before they deal with the cases on product safety and production. 
The readings in this first section could be assigned as a means of beginning a course (as noted in the sample syllabus), or they could be assigned throughout a semester as you cover various cases that are particularly germane to the ideas in the readings. If you are using the book as a supplement to your discussion of ethics, these introductory materials need not be covered. If you are using the book as a portion of a course that contains an ethics component, you may wish to begin with a discussion of these introductory materials. There are PowerPoint slides for these introductory materials that can be used to enhance your lecture or discussion. 

SECTION 1A – DEFINING ETHICS 
Use PowerPoint Slide 1.
This unit begins with a personal look at ethics: what ethics are and how to resolve ethical dilemmas. This section also includes an introduction to the credo – something the students should be working on as they study the materials in the text and throughout their course. Use PowerPoint Slide 2 to introduce the notion of the credo. 
READING 1.1 – YOU, YOUR VALUES, AND A CREDO
A. Need to answer two questions – Use PowerPoint Slide 2.
1. Who are you? Define yourself by something other than your job, your salary, your title, your car, etc.

2. What things would you never do to get a job? To keep a job? To win a client? To keep a client? To meet your numbers?

B. Use the examples on PowerPoint Slides 3, 4, and 5.
C. Have the students try and think of some things they would never do.


Note: There may be resistance because people are reluctant to say never when they are relativists. And most young people between the ages of 18 and 22 are moral relativists. They believe that all ethical decisions are contextual. 
Answers and Key Discussion Items
Explain the role that "How do I want to be remembered?" plays in your credo? Your credo takes on a different and longer-term perspective if you are focused on what people think of you over the long term and what your legacy will be. 

“How do I want to be remembered?” is another way to examine yourself and your credo. This question has a way of giving us a longer perspective – What will be our mark? How will people think about us and our actions?
READING 1.2 – WHAT DID YOU DO IN THE PAST YEAR THAT BOTHERED YOU? HOW THAT QUESTION CAN CHANGE LIVES AND CULTURES
Use PowerPoint Slides 6, 7, 8, and 9.
Answers and Key Discussion Items
1.
Try doing the exercise yourself. Ask friends and family members for examples and discuss with them whether they "fixed" the bother, how, and why. Have the students give examples of their own "bothers".

2. 
What kinds of things could this exercise reveal about an office or workplace? The exercise can help in the workplace because the question does not focus on “ethics,” but just on tapping into the emotion or conscience in any given situation. Employees tend to be candid because they are not passing judgment on right or wrong – they are simply discussing something that bothered them and why. The exercise nearly always results in revealing issues and practices in the office or workplace that need to be addressed, but were not revealed through any other discussions or surveys. 

READING 1.3 – WHAT ARE ETHICS? FROM LINE-CUTTING TO KANT

A.
The Example of the New York City Marathoners Taking the Subway – Use PowerPoint Slide 10.
B. Other Examples


1.
Tiger Woods and his infidelity; no criminal charges for serial cheating


2. 
The bullying of Phoebe Prince and the difficulty with finding criminal charges


3. 
We agree that these are “just plain wrong,” but why?
C.
Conduct May or May Not be Criminal

D.
What are Ethics?


1.
A higher standard than law; non-statutory standards


2.
Normative standards in philosophy – Use PowerPoint Slide 11.

3.
Standards and expectations for behavior


4.
Unwritten rules for behavior



a.
E.g., Those who cut in line



b.
We feel it unfair



c.
No laws govern


5.
Other examples



a.
Adultery



b.
Cheating (no criminal law)

E.
Philosophical Groundings of Ethics – Use PowerPoint Slides 12 and 13.

1.
Divine Command Theory



a.
Resolve dilemmas based on religious beliefs



b.
Can influence law (Muslim)



c.
Natural law (U.S. and Declaration of Independence)


2.
Ethical Egoism Theory



a.
Act in our own self-interest



b.
Ayn Rand’s: The Fountainhead and Atlas Shrugged



i.
Acknowledge self-interest




ii.
No guilt




iii.
Maintain order with legal protections



c.
"Hobbesian" Self-Interest and Government: Thomas Hobbes




i.
Ethical egoism a central factor in all decisions




ii.
Need laws or ethical egoism results in chaos


d.
Adam Smith




i.
Self-interest vs. selfishness




ii.
The Theory of Moral Sentiments (often called The Moral Sentiments of Markets)




aa.
Humans are rational





bb.
Fraud is in no one’s best interests





cc.
Can’t cheat others or business does not grow




iii.
Force of long-term self-interest keeps markets moral




iv.
Temporary chaos until adjustment or shunning of fraudulent behaviors


3.
Utilitarian Theory 


a.
Jeremy Bentham and John Stuart Mill



b.
“Greatest Happiness Principle”



c.
Make the decision that makes the greatest good for the greatest number



d.
Some disgruntled souls, but the result is the greatest good for the greatest number



e.
Issues to which utilitarianism has been applied: healthcare, electricity, cars, outsourcing to developing countries


4.
Categorical Imperative: Immanuel Kant 


a.
Do not use others in such a way as to obtain a one-sided benefit



b.
One ought to act only in a way that you would find comfortable if it became a universal law



c.
Example: wages in developing countries we wouldn’t want to work for, $1/hour, but we would work for a fair wage and in some countries, $1/hour is a fair wage (fair wage is the universally applicable standard)



d.
One more part: you not only have to be fair, you have to do it for the right reasons; e.g., not engaging in fraud because you might be caught is not good enough; you do not engage because it is unfair


5.
The Contractarians and Justice 


a.
John Locke and John Rawls



b.
Theory of Justice or the social contract



c.
Grounded in the other schools, but people are to assume they don’t know which side they will be on in the dilemma



d.
Presumes rational people will choose the most equitable and fairest result


6.
Rights Theory



a.
Robert Nozick



b.
Everyone has a set of rights



c.
Government is there to protect those rights



d.
Examples: sweatshops, abortion, slavery, property, justice, animal rights, privacy and euthanasia



e.
Problem is that governments are run by egoists, Kantians, and utilitarianists


7.
Moral Relativists



a.
No absolutes



b.
Decisions and behaviors are dictated by circumstance


8.
Virtue Ethics: Plato and Aristotle



a.
Can only resolve ethical dilemmas by developing virtue



b.
Can see some virtues through business history



c.
See list by Robert Solomon – Use PowerPoint Slides 14 – 18.



(1)

Ability




(2)

Acceptance




(3)

Amiability




(4)

Articulateness




(5)

Attentiveness




(6)

Autonomy




(7)

Caring




(8)

Charisma




(9)

Compassion




(10)
Coolheadedness




(11)
Courage




(12)
Determination




(13)
Fairness




(14)
Generosity




(15)
Graciousness




(16)
Gratitude




(17)
Heroism




(18)
Honesty




(19)
Humility




(20)
Humor




(21)
Independence




(22)
Integrity




(23)
Justice




(24)
Loyalty




(25)
Pride




(26)
Prudence




(27)
Responsibility




(28)
Saintliness




(29)
Shame (capable of)




(30)
Spirit




(31)
Toughness




(32)
Trust




(33)
Trustworthiness




(34)
Wittiness




(35)
Zeal

Answers and Key Discussion Items

1.
Your friend, spouse, child, or parent needs a specialized medical treatment. Without the specialized treatment, your friend, your spouse, or your child cannot survive. You are able to get that treatment for him or her, but the cost is $6,800. You don’t have $6,800, but you hold a job in the Department of Motor Vehicles. As part of your duties there, you process the checks, money orders, and other forms of payment sent in for vehicle registration. You could endorse these items, cash them, and have those funds. You feel that because you open the mail with the checks and money orders, no one will be able to discover the true amount of funds coming in, and you can credit the vehicle owners’ accounts so that their registrations are renewed. Under the various schools of thought on ethics, evaluate whether the embezzlement would be justified. Point out to the students that this was a real case in Arizona. In order to raise money for themselves, DMV employees were selling drivers licenses, expediting lines for people, engaging in all manner of DMV services for profit.


a.
Divine Command Theory: Religious beliefs would dictate that doing the right thing (not stealing) would be an act of faith that would produce the necessary medical care by some other means.


b.
Ethical Egoism: It’s all self-interest, baby (Rand). Take the money and do what helps you. However, there is the constraint that there is a violation of the law (Hobbesian dilemma). Adam Smith – if you did it once, your reputation would be affected.


c.
Utilitarianism: Having a child survive will bring more happiness than the money. Those who lose the money will be disgruntled, but the greatest number will be pleased.


d.
Categorical Imperative: Would you be willing to live in a world in which people decide, based on circumstances, whether to take others’ money?


e.
Contractarians and Justice: If you didn’t know whether you were the child, the parent, or the person who has the money taken – what rule would you choose?


f.
Rights Theory: Right to live vs. right to property. Conflict among rights. Government makes taking the money a crime; does not examine the reason.


g.
Moral Relativists: Take the money, the end justifies the means.


h.
Virtue Ethics: Taking the money would violate principles of virtue.

2.
Three employees of a department store were conversing about their futures. One employee was sharing that when 2017 arrived, in just a few days, most of them would be going to part-time status because of slow sales, the economy, and health care costs. The remaining two employees seemed crestfallen. But the knowledgeable employee explained that there was something that they could do. “Get yourself fired because the money you make on unemployment will be better than part-time work here, and you can get ninety-nine weeks of unemployment. Plus, you are eligible for medical care through the government because you are unemployed. It’s a better deal. It is so not worth it to keep working.” When they asked how they could get fired, he had a solution: “Just don’t meet your numbers. You’ll be gone in no time.” Classify the suggestion of getting yourself fired and collecting unemployment under the appropriate ethical school of thought. This would be an example of self-interest. Make your decisions in a way that benefits you. In addition, the issues that cause employer cutbacks in employees and employee hours are government forces that are trying to provide health care and other benefits for the population.
 
On the other hand, there is the social contract – do we all agree to work to support ourselves, using the social programs as a safety net when we cannot work? Or did we agree to work only under certain conditions? Is there an obligation to find another full-time job if employers cut hours not through any fault of the employees? 

Consider what would happen if everyone made the choice of these employees – sooner or later there would not be sufficient government resources to pay the unemployment benefits currently available. Asking, “How does my conduct affect others?” is a good question to ask in ethical analysis.
 
There is a 20-second-scene in the fine movie, “Cinderella Man” that provides a contrast to the attitude of these employees with our attitudes in the early 20th century. Russell Crowe played the role of the great Irish-American boxer, James J. Braddock. Mr. Braddock had a rough go of it before he became a champion. He was so poor that his wife had to ration pancakes among their children. Mr. Braddock, despite all efforts to find work, failed and was forced to accept “relief,” as it was known then (welfare) from the government. Accepting a hand-out was offensive to this man of character. The twenty-second scene follows the day after a successful fight and shows Mr. Braddock in line at the relief (welfare) office. When his turn comes, Mr. Braddock, proudly and with a smile on his face, hands the government employee a roll of cash – cash that was the exact amount of assistance (relief/welfare) he had received from the federal government. Those were the days. Sure, we sometimes need help because circumstances leave us without resources and hope. But, the drive to succeed was not lost. And once that success came, the moral character was such that repayment was in order.

The author wishes that she could have shared this brief clip to this tripartite of employees schooling and being schooled in our country’s new ethical norms. ”Relief” is no longer a stigma for we have arrived at the point when it is, in the minds of many and expressed in their parlance, “so not worth it to work.”
3.
In the movie Changing Lanes, Ben Affleck plays a young lawyer who is anxious to become a senior partner in a law firm in which one of the senior partners is his father-in-law, played by the late Sidney Pollack. Affleck discovers that his father-in-law has embezzled from clients, forged documents, and committed perjury, all felonies and all certainly grounds for disbarment. Affleck finally confronts Pollack and asks, “How do you live with yourself?” Pollack responds that he did indeed forge, embezzle, and perjure himself, but with the money that he made he became one of the city’s greatest philanthropists. “At the end of the day, if I’ve done more good over here than bad in making the money, I’m happy.” Under which ethical theories would you place the characters’ ethical postures? Affleck sees ethics as a set of rules. We don’t violate the law through forgery, embezzlement, etc. Pollack, on the other hand, is a sort of Robin Hood. He would be a moral relativist – the good that he does with the money he obtains justifies his actions in taking from others. However, Pollack’s theory is problematic under Kant or contractarianism because he would be quite perturbed if he found, for example, that a young associate was stealing from him. He wants to follow one set of rules, rules determined according to his standards, but wants the rest of the world to follow another set. 
4.
Could businesses use moral relativism to justify false financial reports? For example, suppose that the CFO says, "I did fudge on some of the numbers in our financial reports, but that kept 6,000 employees from losing their jobs." What problems do you see with moral relativism in this situation? The problem with this philosophy on reporting earnings, as will be discussed in several units of the text to follow, is that no one can really be sure of the true financial condition of the company if everyone is making decisions based on their own rules as opposed to the general rules of accounting. Investors, employees, shareholders, creditors and others cannot rely on financial statements because they do not know the individual determinations and standards used in developing them. Without rules, they cannot evaluate or compare the performance of a company. Also, when we cannot know whether the numbers are accurate, we do get systemic impact. That is, if we cannot have a basic level of trust in the numbers, we are hesitant to invest. We don’t know what the rules are, where the risk is, and what the future holds. That type of uncertainty causes investors to withdraw from the market. 
READING 1.4 – THE TYPES OF ETHICAL DILEMMAS: FROM TRUTH TO HONESTY TO CONFLICTS
Use PowerPoint Slides 19 and 20 – “Types of Ethical Dilemmas” – to cover the categories of ethical dilemmas.

 1.
Taking things that don’t belong to you

 2.
Saying things you know are not true

 3.
Giving or allowing false impressions

 4.
Buying influence or engaging in a conflict of interest

 5.
Hiding or divulging information

 6.
Taking unfair advantage

 7.
Committing acts of personal decadence

 8.
Perpetrating interpersonal abuse

 9.
Permitting organizational abuse




10.
Violating rules




11.
Condoning unethical actions

12.
Balancing ethical dilemmas

Answers and Key Discussion Items
We have these categories so that we can recognize and anticipate issues and dilemmas. This is a list that will help as you study the cases throughout the book. Ask yourself – What type of ethical dilemma is this? Also, the list provides some absolutes to follow. Encourage students to think about all cases in a way that finds them classifying the ethical dilemma. It is a way of seeing the ethical dilemma if you require yourself to classify it. 
1.
Consider the following situations and determine which of the 12 categories each issues fits into.

a.
PGA golfer Phil Mickelson was scheduled to play in the 2009 Masters Tournament when he learned that his wife Amy had cancer. Mr. Mickelson had sponsors for his participation but felt that he needed to be with his wife and children. He withdrew from the tournament. As you categorize this dilemma, be sure to think about the aftermath. Mr. Mickelson did play the 2010 Masters, where his wife Amy made her first public appearance on the 13th hole of the last round. Mr. Mickelson described his win that year as being “for Amy.” Discuss any lessons you can glean about balancing from this experience. The issue is balancing ethical dilemmas. Mr. Mickelson was faced with a dilemma that is typical for most people once they have a family. They are torn between the need to be at work and earn a living and their family needs. They feel the tug of providing their employers with good job performance, but they may also have family issues, demands, and needs that they want to be there for in order to address them. There is a constant juggling to maintain the balance between work and home. The ethical tug is that you made commitments to both your family and your employer. Sometimes the two have demands at the same time and you are working to be forthright with both and try to hold to the promises you made to both. 
b.
A manager at a bank branch requires those employees who arrive late for work to clean the restrooms at the bank. The branch does have a janitorial service, but the manager’s motto is “If you’re late, the bathrooms must look great.” An employee finds the work of cleaning the bathrooms in her professional clothes demeaning. Which category applies? The dilemma falls into the category of organizational abuse. The manager is not treating his employees under rules he would want imposed on him.

c.
Jack Walls is the purchasing manager for a small manufacturer. He has decided to award a contract for office supplies to Office Mart. No one knows of Jack’s decision yet, but Office Mart is anxious for the business and offers Jack a three-day ski vacation in Telluride, Colorado. Jack would love to take the trip, but can’t decide if there is an ethical question. Help Jack decide whether there is. Yes, Jack has an ethical issue. His duty to his employer conflicts with desire for the trip from the supplier. The trip clouds his judgment on the contract. It also compromises the perception of him and his employer. Some students tend to think that because the decision has already been made that there is no conflict, no ethical issue. Most companies would not permit the purchasing manager to accept the trip, regardless of whether the decision had been made. 
2.
In November 2008, golfer J. P. Hayes was participating in the PGA Tour’s Qualifying Tournament, often called Q-School. Mr. Hayes, then 42, discovered after the second round of play that he had used a Titleist prototype ball for play that day, a ball not approved for PGA play. After his discovery, Mr. Hayes called a PGA official to let him know what had happened. As he suspected, Mr. Hayes was disqualified from Q-School. Achievement at Q-School results in a type of automatic right to participate in the PGA’s top tournaments for the year. Without Q-school status, golfers do not qualify automatically for tournament play and have to hope for getting into tournaments by other means. The difference in earnings for the year for the golfer who does not qualify at Q-School versus the golfer who does is millions. Mr. Hayes said, “I’m kind of at a point in my career where if I have a light year, it might be a good thing. I’m looking forward to playing less and spending more time with my family. It’s not the end of the world. It will be fine. It is fine.” Classify Mr. Hayes under the ethical schools of thought. Describe his credo. Use PowerPoint Slide 21 in discussing this question. Mr. Hayes said, “I pretty much knew at that point that I was going to be disqualified.” It was a mistake, and Mr. Hayes doesn’t know how the prototypes remained in his bag. Players generally make certain that they eliminate those issues before the round. But it happened, and Mr. Hayes was left with a choice. Mr. Hayes put a year of his career on the line to be honest. Being in the Top 25, the rank the Q school gives you, means about $1 million in earnings. Being disqualified from the Q means Mr. Hayes, at his rank, is looking at fewer tournaments and about $300,000 in earnings. The lines we would never cross to be successful – do we have them? Do we honor them? And how many of us would have thrown our caddy under the bus? But, Mr. Hayes took full responsibility and held himself accountable, and all when no one would have known. Mr. Hayes is an absolutist – an Aristotelian, or Divine Command follower. He is not a relativist. He draws definitive lines on right and wrong even if no one knows what happened. 
3.
Ivan Fernandez Anaya is a world-class runner who stopped short of crossing the finish line in a cross-country race in Burlada, Spain, because he realized that Abel Mutai, who had held a comfortable lead throughout the race, thought he had crossed the finish line, but had stopped short (10 yards). His Kenyan not being as good as his Spanish, Ivan motioned and gestured to Abel to cross the finish line ahead of him. Abel caught on, finished first, and Ivan took second place. Ivan’s coach said he “wasted an opportunity.” Ivan responded, “I did what I had to do. I didn’t deserve to win it.” Into which categories would you place the ethical issues involved here? The ethical category if Ivan had claimed the race would have been taking unfair advantage – there was a mistake on the part of Mutai as to where the finish line was and he had actually won the race. Anaya did not want to take advantage of the situation and knew he had finished second. There could also be false impression in saying he had won the race. Also, if he had not spoken up, he would have been part of the problem.
READING 1.5 – ON RATIONALIZING AND LABELING: THE THINGS WE DO THAT MAKE US UNCOMFORTABLE, BUT WE DO THEM ANYWAY
Use PowerPoint Slides 22 - 25 – “How We Avoid Ethical Dilemmas” and "Watch the Language!" – to cover the language students can watch for to help them in spotting an ethical dilemma. 
A. Calling It By a Different Name

1. “Peer-to-Peer File Sharing” vs. “Copyright Infringement”
2. “Smoothing Earnings” vs. “Cooking the Books”
3. “Financial Engineering” vs. “Fraud”
4. “Aggressive Accounting” vs. “Earnings Manipulation” “Lying?”
5. “Aggressive Legal Opinion” vs. “Illegal”
6. “Manipulating Results” vs. “Deseasonalizing the Data”

B. Rationalizations – Use PowerPoint Slide 26.

You could also have them look for this language in newspapers so that they can see how often these labels and rationalizations creep into the quotes from business people who are experiencing the fall-out from an ethical lapse or have been questioned about their companies’ behavior. 

1.
“Everybody else does it.”

2.
“If we don’t do it, someone else will.”

3.
“That’s the way it has always been done.”

4.
“We’ll wait until the lawyers tell us it is wrong.”

5.
“It doesn’t really hurt anyone.”

6.
“The system is unfair.”
7.
“It’s a gray area.”
8.
“I was just following orders.”

9.
“We all don’t share the same ethics.”

10.
NEW: “If you think this is bad, you should have seen. . . “

Answers and Key Discussion Items
1. A recent USA Today survey found that 64% of patients in hospitals took towels, linens, and other items home with them. Give a list of rationalizations these patients and their families might use that give them comfort in taking the items. The towel swipers would use the following:


“It doesn’t really hurt anyone.”


“Who’s to find out?”


“Everybody does it.”


“That’s the way it has always been done.”

2.
Commercial truckers keep track of their hours on the road through paper logs. The logs were mandated in order to keep track of the federal maximums for commercial truck drivers. The law places a limit of 70 hours of driving in any eight-day period, followed by a mandated 34-hour rest period. The American Trucking Association indicates that the paper logs allow truckers to drive illegally, that is, beyond the limits, something that creates a safety hazard. What rationalizations would the drivers be using for their violations of the safety standards? The truckers are using these rationalizations:
“Everybody else does it.”

“It doesn’t really hurt anyone.”

"This is the way it has always been done."

“I know what I am doing and the rules are more stringent than they need to be.” 

“If I don’t do it, they will get someone else to drive.”

“The system is unfair.”

“Who’s to know?”

This is a classic shifted norm.

3.
A man has developed a license plate that cannot be photographed by the red light and speeding cameras. When asked how he felt about facilitating drivers in breaking the law, he replied, “I am not the one with my foot to the gas pedal. They are. I make a product they can use.” What rationalization(s) is he using? The statements are dismissive; they do not examine the issues at hand, the parties affected or the consequences of the behavior. He’s rationalizing with a bit of a twist – “I’m not the one who made the decision to speed.” This type of rationalization allows employees in companies to be comfortable with the company’s actions because they are not the ones actually making decisions. In a way he is also saying that if he doesn’t do it, someone else will make and sell the product so it might as well be him. 
4.
A parent has instructed his young son to not mention his Uncle Ted’s odd shoes and clothing: “If Uncle Ted asks you how you like his clothes or shoes, just tell him they are very nice.” His son said, “But that’s not the truth, Dad.” The father’s response was, “It’s a white lie, and it doesn’t really hurt anyone.” Evaluate the father’s ethical posture. The father is balancing a dilemma. However, there is much more to the issue. Perhaps they could help Uncle Ted with candor? Discuss with the students graciousness, confrontation, white lies and the wisdom, merits and needs of both. Another alternative is for the child to say nothing about the clothes or something that is not a lie, “My Uncle Ted, your clothes certainly are unique!” Uncle Ted may simply say, “Thank you.” 
CASE 1.6 – “THEY MADE ME DO IT”: FOLLOWING ORDERS AND LEGALITIES: VOLKSWAGEN AND THE FAKE EMISSIONS TEST
Use PowerPoint Slide 27.

Answers and Key Discussion Items

1. Explain what leads employees to believe that they must follow orders for their companies. There is a combination of an oft-repeated goal, a strict culture of numbers and precisions, fearsome leaders, and the result is employees doing whatever it takes to get results, including breaking the law – feeling as if they had no choice, given the company environment.
2. What consequences can you foresee from the employees’ actions? There will be regulatory penalties, the stock price has gone down, recalls, suits, etc. But, VW will need to change its culture.
3. What did Volkswagen not make clear about following orders? That the goals were to be met with other goals – such as not violating the law.
READING 1.7 – THE SLIPPERY SLOPE, THE BLURRED LINES, AND HOW WE NEVER DO JUST ONE THING: THE UNIVERSITY OF NORTH CAROLINA AND HOW DO I KNOW WHEN AN ETHICAL LAPSE BEGINS?
Use PowerPoint Slide 28.
Discuss with the students how the characters evolve from the clear line – “This is not your money!” to, “Well, maybe we can take it.” This line, once crossed, results in a series of decisions to protect their initial decision, which was flawed. 
Answers and Key Discussion Items
1.
Marilee Jones, the former dean of admissions of the Massachusetts Institute of Technology (MIT), resigned after 28 years as an administrator in the admissions office. The dean for undergraduate education received information questioning Ms. Jones’s academic credentials. Her résumé, used when she was hired by MIT, indicated that she had degrees from Albany Medical College, Union College, and Rensselaer Polytechnic Institute. In fact, she had no degrees from any of these schools or from anywhere else. She had attended Rensselaer Polytechnic as a part-time nonmatriculated student during the 1974-1975 school year, but the other institutions had no record of any attendance at their schools. When Ms. Jones arrived at MIT for her entry-level position in 1979, a degree was probably not required. However, she did progress through the ranks of the admissions office, and in 1997, she was appointed dean of admissions. She later explained that she’d wanted to disclose her lack of degrees at that point, but that she had gone on for so long that she did not know how to come clean with the truth. Point to the initial decision, why it was flawed, why Ms. Jones made that decision, and what had to be done after that as a result of that choice. Discuss Ms. Jones’ initial decision to inflate her résumé with the three degrees; discuss how difficult it became to retract that as she progressed in her rank and did quite well at her job; emphasize that the fall-out becomes greater the longer the initially flawed decision and information is concealed. She lost her career because of the ongoing failure to disclose. 
2.
Can you list some lines for your credo that you can glean from A Simple Plan and Ms. Jones's experience? Have the students think about the background expert’s thoughts and discuss that the truth does have a way of percolating to the surface.
CASE 1.8 – BLUE BELL ICE CREAM AND LISTERIA: THE PRESSURES OF SUCCESS
Use PowerPoint Slides 29 - 31.
Answers and Key Discussion Items

1.
Explain why the company was struggling to perform maintenance. The company was a victim of its own success. The demand for its ice cream was so high that it became impossible to build facilities quickly enough to keep up with orders. As a result, they were running facilities 24/7, which did not allow times for the shut-down deep-cleaning that all food plants need once in awhile. Things were getting sloppy as the inspections showed because they were going at such a rapid pace.

2.
What do you think went through employees' minds at these facilities? The employees could see the problems and raised some questions, but apparently the response was not there or they were fearful of having the company experience a set-back, with their jobs on the line. Fear, silence, trying to meet goals, etc.
3.
What kinds of communications would help employees and management in these production issues? Sharing of the inspection findings would have helped tremendously. Then everyone would know what they were up against and help to fix the problems. In addition, the communication about production told employees that was important and not discussions of safety and pure foods.
SECTION 1B – RESOLVING ETHICAL DILEMMAS AND PERSONAL INTROSPECTION
Use PowerPoint Slide 32.

READING 1.9 – SOME SIMPLE TESTS FOR RESOLVING ETHICAL DILEMMAS
1.
Management Guru: Dr. Peter Drucker – Use PowerPoint Slide 33.
Note: Sadly, Dr. Drucker passed away just after the 5th edition of this book was published. He is remembered for his clear thinking on both management and ethics. 

Primum non nocere: Above all, do no harm. Company should do nothing that harms others.

2.
Laura Nash: Harvard Divinity School Meets Business

Use PowerPoint Slides 34 and 35 – “Resolving Ethical Dilemmas: Laura Nash”.

(1)
Have you defined the problem accurately?

(2)
How would you define the problem if you stood on the other side of the fence?

(3)
How did this situation occur in the first place?

(4)
To whom and what do you give your loyalties as a person and as a member of the corporation?

(5)
What is your intention in making this decision?

(6)
How does this intention compare with the likely results?

(7)
Whom could your decision or action injure?

(8)
Can you discuss your decision with the affected parties?

(9)
Are you confident that your position will be as valid over a long period of time as it seems now?

(10)
Could you discuss your decision with your CEO, board, friends, boss, family?

(11)
What is the symbolic potential of your action if understood? If misunderstood?

(12)
Under what circumstances would you make exceptions to your position?

Note: Some practitioners feel that the Nash model is overly complex for business people faced with immediate dilemmas and requires too much analysis for practical application. However, it is an excellent model for use in a post mortem in which a company tries to determine what happened in a situation and why.

3.
A Minister and a One-Minute Manager Do Ethics: Blanchard and Peale

Use PowerPoint Slide 36 – “Resolving Ethical Dilemmas: Blanchard and Peale”.

(1)
Is it legal?


(2)
Is it balanced?


(3)
How does it make me feel?

4.
The Oracle of Omaha: Warren Buffett’s Front-Page-of-the-Newspaper Test


Use PowerPoint Slides 37 and 38 – “Front-Page-of-the-Newspaper Test”.


Perspective: Use that of a reporter or a wage earner – Am I willing to have what I am about to do disclosed on the front page of a newspaper for my family, friends and others to know? How will my actions be reported? Will they reflect well on me and my company or poorly?

Used by Warren Buffett in his speech to Salomon Brothers’ employees after he was forced to step in and take over the company in the wake of a bond trading scandal. 

The quote from the former chairman of Prudential makes the case for the front page test – if we had thought about our decisions, if they were subjected to scrutiny. . . 

5.
The students might also consider the infamous Jennings’ National Enquirer model – use PowerPoint Slide 39. The purpose of these decision tools is to help managers step back from their immediate pressures and highly political environments and see the issue from the perspective of an outsider. 
6.
The Wall Street Journal Model 


Use PowerPoint Slide 40 – “The Wall Street Journal Test”. Help students remember with C3 – Compliance, Contribution, Consequences.
(1)
Am I in compliance with the law?


(2)
What contribution will my conduct make to the company, the shareholders, the employees, the community?

(3)
What are the consequences of my actions and decisions?

7.
Other Models 


Use PowerPoint Slides 41 and 42 – “Resolving Ethical Dilemmas: Other Models”.

(1)
Kant and the Categorical Imperative: Am I willing to live in a world that is subject to my rules or would I resent those who behave by my rules?

(2)
The Golden Rule: Treat others as you want to be treated – how would you feel if you were on the receiving end of your conduct?

Answers and Key Discussion Items
1.
Take the various models and offer a chart or diagram to show the common elements in each. Use PowerPoint Slides 43 and 44 to answer this question.

2.
After viewing the chart, make a list of the kinds of things all those who have developed the models want us to think about as we resolve ethical dilemmas. Remember, you are working to develop a 360-degree perspective on issues. Stopping at legality is not enough if you are going to think through all the consequences of decisions. Just because something is legal does not mean it is ethical. The models want us to think through who, what, how:


Who is affected?


How are they affected?


What will be the results?

What if everyone behaved as I am behaving? What would happen to the company? Society? The economic system?
READING 1.10 – SOME STEPS FOR ANALYZING ETHICAL DILEMMAS

Use PowerPoint Slide 45 – “Steps in Ethical Analysis”.
Review with the students the Steps for Analyzing Ethical Dilemmas and Case Studies in Business.

1.
Make sure you have a grasp of all of the facts available.

2.
List any information you would like to have but don’t and what assumptions you would have to make, if any, in resolving the dilemma.

3.
Take each person involved in the dilemma and list the concerns they face or might have. Be sure to consider the impact on those not specifically mentioned in the case. For example, product safety issues don’t involve just engineers’ careers and company profits, shareholders, customers, customers’ families and even communities supported by the business are affected by a business decision on what to do about a product and its safety issue. 
4.
Develop a list of resolutions for the problem. Apply the various models for reaching this resolution. You may also find that as you apply the various models to the dilemma you find additional insights for questions 1, 2 and 3. If the breach has already occurred, consider the possible remedies and develop systemic changes so that such breaches do not occur in the future.

5.
Evaluate the resolutions for costs, legalities and impact. Try to determine how each of the parties will react to and will be affected by each of the resolutions you have proposed.

6.
Make a recommendation on the actions that should be taken. 
READING 1.11 – ON PLAGIARISM

Use PowerPoint Slides 46 - 49.
This case is an excellent intro case to help clarify academic standards. This case could also be used in conjunction with the Pelton/Piper plagiarism case (Case 1.12). Use the slides to walk through the distinction between using facts and using phrasing and writer’s voice. 
Answers and Key Discussion Items
1. List the important tools you have learned from this reading that will help you during your education. What students have after this discussion and the use of the slides is a clear line between what is research and what is plagiarism. They can make the decision to always do their own writing and work. They can train themselves to ask, “Have I taken too much?”, “Do I need quotes here?”, “Is a footnote needed for this line?”
2. Are there some additions you could make to your credo based on this instruction? The credo is, “I won’t lift material from other sources.” And the credo is honored by continually asking the questions found in the responses to question #1. Diligence and vigilance are the watchwords for this part of the credo.

3. Make a list of what students gain through plagiarism. Make a list of the risks. Make a list of what students forgo when they engage in plagiarism. Use PowerPoint Slides 50 - 52. 


Students gain: 

Paper or assignment is done more easily

Their time is freed up for other things

They don’t have to learn material they see as peripheral 


They will probably get a better grade

Risks: 

Sanctions for breach of academic integrity standards


Reputational harm


Possible public disclosure


Even if the student is not caught, the risk of bigger risks and more breaches in the future (with higher penalties) 


Forego:


Lose extra time to devote to other courses and activities


Better grade because professional writing is better than their writing


Higher grades in other courses because of time commitment to original work in courses 

CASE 1.12 – THE LITTLE TEACHER WHO COULD: PIPER, KANSAS, AND TERM PAPERS
Use PowerPoint Slide 53.
Discuss with the students the nature of the assignment, the warnings, and the penalties imposed. Discuss the reactions of those affected by her decision on the penalties for the students. Discuss the reactions of the community, including colleges and universities as well as those who reacted to Ms. Pelton. Have the students discuss why Ms. Pelton was willing to give up her job. This is a point to integrate the discussion of credo and how she had decided not to cross the line on these standards. Have the students compare the actions of the parents, the principal, and the school board with those of Ms. Pelton’s.

Answers and Key Discussion Items
1. Do you believe the students understood that what they did was wrong? Why is this information important in your analysis? This defense of “I didn’t know” is generally raised, and was raised in this case, i.e., consequences were not made clear enough. One of the things that has become very clear in academic dishonesty cases is that the rules must be established very clearly upfront before any disciplinary action can be taken. There are now books and training materials on what is and what is not plagiarism. Students will disagree on this question. Some believe you should know while others believe that if the rules are not spelled out that you have done nothing wrong. Use Reading 1.11, “On Plagiarism”, and PowerPoint Slides 46 - 49 to help with the discussion of what is and is not plagiarism. 
2. Was the penalty appropriate? Students will disagree on this issue as well. The penalty was spelled out in advance and Ms. Pelton was justified legally in imposing it. Couple this penalty discussion with the first question on whether the students knew. 
3. What do you think of the grading modifications the board required? Be sure to list those who were affected when you answer this question. The problem with the board’s intervention is that there was a bit of an end-run. The teacher now lacks the authority and credibility to uphold standards because the students were able to obtain a reversal. The school’s reputation suffers as well because although cheating can happen anywhere, the way the school handles it speaks to the policies and philosophies of the school as well as the quality of the school’s product. 
4. What did the parents miss in their decisions to intervene? Students will disagree on this question. Some feel that the parents should let the students take their lumps so that there are consequences for their actions. Others feel that the parents were right to intervene for so harsh a sanction. However, if parents, school boards, and administrators interfere in the disciplinary process, there is a lack of enforcement and the lack of enforcement results in more rule violations. 

5. Evaluate the statement of the senior that cheating is no longer wrong. The senior’s statement on cheating no longer being wrong is perceptive insight on the end-run problem. The teacher’s decision was reversed, so the students feel they are in a position of power when it comes to matters of academic integrity. Enforcement is a critical element of ethical culture, just as lack of enforcement is a critical element of a cheating culture. The student understands these cultural elements.
6. What were the consequences for Piper and the students? The consequences for the students were that all of their reputations were affected because the case was so well publicized. Everyone from Piper is presumed to be a cheater, either because they did or because they went to a school where cheating is not punished. One of the first questions homebuyers ask before buying a home is, “What are the schools like here?” Piper had become notorious for this cheating scandal in its schools and as a result, property values suffered. 
Point out that there are some classic rationalizations in this question, “Everybody does it,” etc. The problem with academic cheating is that we then have no valid way to measure achievement and mastery of subject matter. If everyone cheats, then all we are measuring is the ability to cheat without getting caught. The students who work hard and do their own papers are evaluated against those who use the work of others, some of whom are experts and most of whom are certainly more polished writers. The result is that we don’t really know how well or how much the students who are cheating have mastered either the material or writing skills, both of which are necessary for graduation and in life.
CASE 1.13 – THE CAR POOL LANE: DEFINING CAR POOL
Answers and Key Discussion Items
1. Have you ever used the car pool lane as a driver-only car? Why? Students often explain that they use the lane when they cannot get around someone in the fast lane. Others say they use it when it is close to the time when it is available for all users. Others say they use it when no one else is using that lane. Others say they use it because they are late. They know the rule, but they can rationalize their way into breaking the law, mostly because they are doing so in circumstances when they feel that “it doesn’t really hurt anyone.”
2. What are the intentions of having a car pool lane? Does that answer provide answers for the dilemmas presented above? The intent was to reduce the number of cars on the road. The intent was to have people ride to work and home together. The baby in the car seat, although another person was present, does not help to accomplish the purpose of the special lane. The letter of the law vs. the spirit of the law does provide insight into how we approach ethical issues.
3. Apply any of the models in analyzing the car pool lane questions. How would I feel if I were a carpooler and saw others who are not carpooling using the lane? I endure the inconvenience of having to wait for other riders and drop others off in order to enjoy that benefit. If everyone behaved this way there would be no benefit to the carpool lane and it would impact the number of carpoolers. Is it legal? NO!! 
CASE 1.14 – PUFFING YOUR RÉSUMÉ: TRUTH OR DARE 
Use PowerPoint Slides 54 and 55 for this discussion.
This case is a critical one for students because they may be in the process of looking for a job and/or putting together their résumés. Emphasize the point that falsehoods on their résumés will always percolate to the surface. The point should be made that there is nothing wrong with presenting yourself in the best light possible. The line for unethical résumés is crossed when the information is not accurate. For example, you could put "Denny's Restaurant Manager," or you could list your activities, "Coordinated scheduling, handled purchasing, performed payroll, customer satisfaction, etc." and then list Denny's as the place of employment. Saying you performed those management duties when, in fact, you were a fry cook would be unethical. It is wrong to place false information in a résumé. You may not have the chance to correct it.

Legal Issues
If you are bidding on a contract and fail to disclose information about yourself or misstate or overstate your qualifications, there could be statutory penalties as well as an action for fraud or misrepresentation.

Your misrepresentations on your résumé can be used against you later on as a justification for firing you.

Answers and Key Discussion Items

1.
Explain what motivates individuals to include false information in their résumés. Think about the risks, and give some examples of puffing versus falsehoods versus false impressions that you have heard of or seen in résumés. According to the case, there is great risk because phone calls can verify or blow up information on the résumé. The motivation, particularly in grim economic times is to get a job. Some are figuring that no one will check and the false information is a way to get a foot in the door for an interview. Some examples HR managers have seen is people putting down that they worked for a company without clarifying that the work was an internship. Another is changing the dates of employment at certain jobs in order to cover up gaps in their work history. Another is to put down that you have a specialization in a certain aspect of your areas of study – such as supply chain management – when all you really did was take an extra course or two in that area. These all fall into the ethical breach of giving a false impression.
Many students say that “puffing” gets them in the door. However, the risk is that they go too far; that there is false information in their résumés, and that they are then not considered because of problems with trust and honesty. 
2.
Does the fact that Scott Thompson landed on his feet so quickly bother you? Does his experience teach you that dishonesty pays? The Thompson matter generated a great deal of chatter on the Internet about his resignation. Many Yahoo employees felt that they would be fired for such a misstatement of their degrees. Others felt that his degree was no longer important because he had proven himself as a leader and CEO. However, the fact that no one seemed to care about his misrepresentation can be discouraging for those who are forthright in listing their credentials. 
Scott Thompson’s experience troubles many people because he had carried a misrepresentation on his résumé, for years and although he did lose his job, he was not affected in his future. There are some who do indeed “get away” with things – but we only look at one piece of a lifetime – who knows what will happen over the long term. The final story on Mr. Thompson has not yet been written, so it is difficult to know if his misstep did not matter.
3. 
What do you learn from the tragedy of Ms. Green? Peter Crist, a background check expert, said, “You can’t live in my world and cover stuff up. At some point in time, you will be found out if you don’t come clean. It doesn’t matter if it was 2 days ago or 20 years ago.” As you think through these examples, can you develop some important principles that could be important for your credo? Was the tragedy of Ms. Green avoidable? Was Duquesne Light justified in terminating her? Use PowerPoint Slide 56. Ms. Green was a capable individual who thought it would look better if she put down a degree that did not exist. While there were many things going on in her life, the additional stress from work should never have happened. Working on the basis of honest credentials is a critical part of the employer/employee relationship. Also, if Ms. Green had come forward on her own and disclosed the information voluntarily, she might have had a better result and opportunity with Duquesne. 

Employers have to rely on the element of honesty in employment applications and résumés. No employer has sufficient resources to verify the information contained in all the applications, or even the final pool selected for interviews in the case of a job or position. The termination of Ms. Green sent a strong signal to employees about the importance of honesty to and within the company. If applicants are not honest in their backgrounds and experience, then individuals can be hired who are not qualified for positions and others who really are qualified are precluded from those positions. Such a system makes achievement irrelevant for the statements about degrees are not distinguishing characteristics. Everyone has the same credentials, allegedly, and the hiring process is not able to distinguish among applicants. 
4.
George O’Leary was hired by Notre Dame University as its head football coach in December 2001. However, just five days after Notre Dame announced Mr. O’Leary’s appointment, Mr. O’Leary resigned. Mr. O’Leary’s résumé indicated that he had a master’s degree in education from New York University (NYU) and that he had played college football for three years. O’Leary had been a student at NYU, but he never received a degree from the institution. O’Leary went to college in New Hampshire but never played in a football game at his college and never received a letter as he claimed. When Notre Dame announced the resignation, Mr. O’Leary issued the following statement: “Due to a selfish and thoughtless act many years ago, I have personally embarrassed Notre Dame, its alumni and fans.” Why did the misrepresentations, which had been part of his résumé for many years, go undetected? Evaluate the risk associated with the passage of time and a résumé inaccuracy. Would it be wrong to engage in résumé puffing and then disclose the actual facts in an interview? Be sure to apply the models. Again, use PowerPoint Slide 55 to make the point that the information does percolate to the surface. It is just a question of time. By putting false information in your résumé, you affect those who are applying for the job who are not selected for the interview process. Also, it may not be the best job strategy to confess during the interview that you have not been forthcoming on your résumé. There is a difference between marketing yourself effectively and lying. You should never claim to have a skill, degree or prior employment experience that you do not have. The lack of candor will ensure that you don't keep the job you do get. It all works out the same. The idea in an employment search is to match skills, experience and personality with the right job. The lack of candor only postpones the ability to find that position. In fact, the lack of candor makes it more difficult to find a position because, as in this situation, the coach will carry this very public mark of dishonor with him as he tries to find a job. 
5.
Suppose that you had earned, but had never been formally awarded a college degree, due to a hold on your academic record because of unpaid debts. Would you state on your résumé that you had a college degree? Rather than misstate the degree, you should take care of the debts or fines. Either way you handle this one, you are going to have to disclose unethical behavior. You have not defined the problem accurately. Why go through the job process having to explain why you don't have a degree? Get the degree.

6.
Suppose that, in an otherwise good career track, you were laid off because of an economic downturn and remained unemployed for 13 months. Would you attempt to conceal the 13-month lapse in your résumé? A thirteen-month lapse is not so unusual these days. Concealment from a prospective employer will only damage your relationship even if you do get the job. And, deceit is something an employer can use against you at any point in the employment relationship.

7.
Is puffing a short-term solution in a tight job market? Puffing is acceptable so long as there are no false impressions. Misrepresentation may get you a job, but it may also get you fired. It is a high risk activity and a truly short-term solution.

8.
James Joseph Minder was appointed to the board of gun manufacturer Smith & Wesson, headquartered in Scottsdale, Arizona, in 2001. In early 2004, he assumed the position of chairman of the board. One month later, he resigned as chair of the board because the local newspaper, the Arizona Republic, reported that Mr. Minder had completed a three-and-a-half- to ten-year prison sentence for a series of armed robberies and an escape from prison. He had carried a sawed-off shotgun during the string of robberies, committed while he was a student at the University of Michigan. Mr. Minder indicated that he had never tried to hide his past. In 1969, when he was released from prison, he finished his degree and earned a master’s degree from the University of Michigan. He spent 20 years running a successful nonprofit center for inner-city youth until his retirement in 1997, when he moved to Arizona. Mr. Minder’s position is that the subject of his troubled youth and criminal past never came up, so he never disclosed it. Evaluate Mr. Minder’s position and his silence. What do you think of Smith & Wesson’s press release indicating that Mr. Minder “had led an exemplary life for 35 years”? Mr. Minder remains on the board. Why did the public react so negatively to his past and position? Mr. Minder withheld information that was critical in terms of his role with a gun manufacturer. The past was important to know, but its concealment seemed to have the public concluding that Mr. Minder was not yet reformed. Smith & Wesson was trying to tap into public understanding. We are enormously forgiving of those who reform, but that forgiveness is contingent upon their willingness to be candid with us.
9.
Is there something for your credo that you learn from all of these résumé experiences? The credo lesson is that you can make yourself look as good as possible on your resume, but make sure that everything you put on that resume is true. The credo line is, "I will never misrepresent my background or qualifications in order to get a job or land a contract."
CASE 1.15 – DAD, THE ACTUARY, AND THE STATS CLASS

Point out to the students that often the emotion and sympathy in a situation drive us toward the unethical solution, thinking that the conduct is justified. This type of choice is moral relativism, unethical conduct is chosen because there was such an injustice or unfairness to be resolved. However, the key here is to not be backed into the either/or conundrum that emotion sometimes drives. The key is to ask whether there is another solution that is consistent with our ethical values, the lines we don’t cross to get results and be successful. 
Answers and Key Discussion Items

1. What school of ethical thought does Joe's father follow? Joe’s father is a committed moral relativist. His son was wronged and whatever it takes to right that wrong is what Joe’s father will do.
2. Was Joe's father justified in helping Joe, an innocent victim in an accident? Does your answer change if you learn that Joe's father is an actuary? We often find ourselves emotionally invested in a situation and feel justified in taking steps that are ethically questionable to right a wrong. However, think through some of the models – What if everyone behaved this way? What would be the impact on employers? On other students? On the meaning of grades? The problem with Joe’s father being an actuary is that he affects the grade performance of the other students. 
3. List those who are affected by Joe's father's actions. Those affected by the decision to complete the course include: Joe, his father, Joe’s employer, the other students in the course, the university and its credibility in terms of grading and imprimaturs on abilities attained in certain courses.

4. Can you think of alternatives to Joe's father's solution? Alternatives include reimbursing the employer until Joe can or can retake the course. Appealing to a member of the deanery at the university. Faculty members can attest to the fact that there is always an academic administrator standing at the ready to reverse a faculty member. Check to see if the university has some type of medical leave or disability policy (almost all do) that allow students a medical withdrawal that then permits them to return when they are well and complete courses at no additional charge. In fact, that medical leave policy may be why the professor refused – having incompletes hanging for too long can result in loss of credit or a failing grade in the course. Universities encourage faculty members to have students with medical issues take the medical withdrawal so that they do not have time crunches hanging over them. There were plenty of options; Joe’s father chose not to explore them and took an expedient way out that suited his needs at the time.

5. Evaluate the systemic effects if everyone behaved as Joe's father did. If everyone behaved this way, grades would have little or no meaning. We could not be sure who had really mastered stats and who had someone else complete the course. There is no longer an effective measurement of achievement. 
CASE 1.16 – WI-FI PIGGYBACKING AND THE TRAGEDY OF THE COMMONS
This is a good case for the internet generation. You will find that they have different attitudes about property rights and the internet.

Legal Issues

Some states now have laws on using networks without authorization. The issue of applying trespass law here is problematic because the posting of signs or prevention mechanisms are not available. The question in law boils down to the nature of the network as a property right. The law is, in short, not fully developed in this area so we really do have an ethical issue.
Answers and Key Discussion Items

1. What do you think of the statements of the users? The users are rationalizes. They are not really hurting anyone (these are big companies). It’s not stealing because it’s just out there for the taking. The telling part of the one statement is that she does feel bad about it. The element of conscience from Blanchard and Peale – How does it make me feel?
2. Apply Kant's theory to this situation to determine what his rule would be. Kant requires that we consider what if everyone behaved as we are – what would happen? And would we set up the rules we use as the rules for the world knowing that we would be hurt by what we have decided to do. If it were your network and it was being bogged down by freeloaders, you would be upset because (a) you are paying and they are not; and (b) your ability to use what you pay for is affected. If you were setting up the rules for these networks, the fair rule would be that everybody has access, but everybody must carry his/her weight in paying the expense of the network.

3. What will happen if enough neighbors piggyback on their neighbors' wireless access? If everybody does it, the network is no longer available – the golden goose is destroyed. There are systemic effects from individual decisions.
4.
In 1833, Victorian economist William Forster Lloyd used a hypothetical example in an essay on the effects of unregulated grazing on what was called “the commons” in England − areas available for public use. Although it was in everyone’s best interest to keep the commons green and going, overuse caused its destruction. Does this theory apply to Wi-Fi piggybacking? Can you explain your answer? Yes, it applies. When a group has free access and no costs, abuse results until the resource is destroyed. Cable companies cannot continue to expand without additional funds, and a limited customer base cannot afford to provide the funds. The resource is destroyed. Cable company goes out of business.
Compare & Contrast
Compare this conduct to cuts in line. What’s different about piggybacking from cutting in line? What similarities are there between the explanations the piggybackers give and those offered by the employees who pad their expense accounts? What role does “sticking it to the man” play in ethical analysis? What does that phrase do for piggybackers and expense account padders? This conduct is similar to cuts in line. Perhaps this conduct is worse because you are taking cuts in line ahead of those who actually paid to be in line. Both are a form of getting what you want without investment of time or effort. 
CASE 1.17 – CHEATING: HOWS, WHYS, AND WHATS AND DO CHEATERS PROSPER? CULTURE OF EXCELLENCE
Use PowerPoint Slide 57.

Answers and Key Discussion Items

1. One student said that the lines got "blurry" and that's why they cheated. What did the student mean, and what have you read in Unit 1 that might help this student with his take on the situation at the school? The student was trying to justify their conduct as a gray area. What he was really saying is that because everyone was doing it that what they were doing did not seem to be wrong to them. The credo would be a help – the students could state things that they would not do in order to meet their goal of a particular college or university. The administrators could also curb the desire for admission to those elite schools by not posting scores and keeping the numbers pressure on the students.
2.
Is it possible to act unethically to reach a goal and then change behaviors once the goal is reached? The student describes a dangerous approach of being a “moral postpone” in which you are acting unethically in order to achieve a goal. The difficulty is that many are harmed as a result of such an approach – they do not get a fair chance and also it is not easy to stop once you have developed the habit of relying on others to do your work or achieve results for you. You will find that you lack the skills needed to achieve your dream at school.
3.
What advice would you give to the administrators of the school in order to help them curb cheating? The administrators need to make clear what cheating is and then need to take enforcement steps – when the students are caught cheating, there should be a penalty – something that will work as a deterrent to the behavior in the future. The students should have what constitutes cheating explained to them and then there should be enforcement through discipline and academic penalties.
CASE 1.18 – SPEEDING: HOWS, WHYS AND WHATS
Legal Issues
There are lots of legal theories that students bandy about when it comes to speeding. Here are some basic legal principles and folklore that cut across state lines:

· The speed limit sometimes includes a “for conditions,” something meant to have drivers adjust down for rain and conditions. However, some adjust up for good weather.

· State troopers and police sometimes ignore a certain amount over the speed limit. “Nine you’re fine and ten you’re mine,” is a well known motto among highway patrol officers.

· If you have an accident while you are above the speed limit, you are held to the law.
Students believe they will die if they go the speed limit. Challenge them to try it – it is possible and gets rid of this resistance.
Answers and Key Discussion Items
1. Think of a response to each of the reasons drivers give for speeding. “I am in a hurry and can get there faster,” was a simple response – leave sooner; learn to work within a schedule. We finish and start meetings on time – leave allowing enough time to get where you need to be.
“The speed limits are arbitrary and have nothing to do with safety,” is a self-determination that you will not follow rules. Has the individual researched the knowledge and reasoning behind the posted speed limits? What makes them more of an expert than the engineers and officials who determined the speed limits?

“I present a danger if I don’t speed.” Most folks say this without ever trying the experiment of just going with the speed limit. Until they have the experience and data set to show that it is not possible, they are simply assuming, and rationalizing.

“It’s much safer to keep up with traffic.” Again, they probably do not really know, but are simply making assumptions and are engaging in a fact-specific rationalization. This statement is a modification of the classic, ‘Everyone does it,” with a twist for safety to make it more impressive. 

2.
What are the risks in speeding? Consider who is affected by your speeding. The risks are that you could have an accident and you will have full liability if speeding is part of the reason for the accident. Everyone is affected by speeding who uses the roadways – speeding changes the dynamic of driver interaction and response times.
3. 
Two police officers were caught on photo radar traveling (in their police cars, but not with sirens on) at 72 and 76 mph. The two officers were issued tickets. The policy of the police department was to require the officers to pay their own tickets when caught speeding on the job (when the sirens are not on, obviously) and to disclose the citations and officers’ names to the public. When the media confronted the officers about speeding on the job, one responded, “We thought the speed limit was 65 mph.” The speed limit was 65 mph normally in the photo-radar segment of the freeway, but construction work had it reduced to a 55 mph rate. As you think about this simple example of speeding, ask yourself whether in your business or personal life there might be other areas where you are speeding but the normative standards have shifted. The officers had engaged in driving at a speed that had become accepted along this particular freeway. In their minds, going 72 and 76 – in an area of 65 mph – was not speeding. “The norm has shifted” is a problem with speed limits, but it's also a universal problem in companies and industries. We slowly begin to accept the behavior and we don’t know where the real rules are any longer. If there is no enforcement, as with the officers’ policies, there is no incentive for drivers to comply. 

Areas in life and work where we might be speeding: we sign off before work is completed. We say that we have spoken with someone when we are assuming. We leave work earlier and earlier because it becomes accepted and no one questions or enforces. 

4.
Consider these thoughts from a former student: You briefly cited an example of following the traffic laws, and the members of the class took it quite out of proportion, and indeed the general reaction turned out to be one of rationalizing. But something about what you said really caused me to consider that subject and, within those five minutes of discussion, form a resolve. You see, I had always been an exceedingly excessive speeder, to the point where, if caught, I could get in big trouble. This always surprised people to find out about me, but I think it developed in my first year at ASU, when I had an hour commute to campus. Regardless, I terrified everyone but myself. But when you said of speeding, “Is it ethical?” it really took me aback. I looked at the fact of it itself: It is a law to follow the speed regulations, which are in place for safety and order. I looked at myself: someone who wants to be able to be ethical in all things and for all of her life. I realized that if I give room for allowances on what I know is wrong, then how can I know that those allowances won’t grow? I could not allow it. And in those five minutes, when the class was going on about photo radar, I grasped an understanding of my speeding that had previously escaped me: It’s just not ethical. It has now been five months from that day, and I can report that for five months I have not exceeded the posted speed limit. It is something of which I am constantly aware, and though I often rely on my cruise control, I have seen that choosing to be ethical has given me strength to overcome other questions and situations. There have also been moments, as simple as that of peacefully coming to a stop at a red light, where I have been impressed with the thoughts, “That could have been a dangerous situation, but because you chose to follow the standards you are safe.” I also notice that, though I may be running late or excited to get somewhere, I just have no desire to speed, and things, occurrences on the road, or actions by other drivers that may have previously upset me have no effect on me, maybe aside from chuckling at a reaction I may have seen myself having before. So I say thank you for your words and lessons, for I have seen a change in myself and a change in my life. What message does this student have for you? The student had a message about how compliance is important when we have jobs and if we cannot figure out how to follow rules such as the speed limit that are fairly straightforward, we may struggle with more complexities. Student is also helping us to understand that we need to revisit our conduct and see if compliance might not help with other issues in our lives. 
CASE 1.19 – MOVING FROM SCHOOL TO LIFE: DO CHEATERS PROSPER?
Answers and Key Discussion Items

1.
Are these suggestions ethical? No, the suggestions involve many ethical breaches from taking things that don’t belong to you, to saying things you know are not true, to taking unfair advantage.
2.
Was publishing the book with the suggestions ethical? The publication of a book with methods for cheating demonstrates enormous “chutzpah.” That the author did so under an anonymous name is indicative of the embarrassment the author would feel if these tips and suggestions were attributed to him. Also, he might not be able to rent a car again!

3.
Do any of these suggestions cost anyone any money? The suggestions cost the businesses involved money, but there is also a trickle-down effect in that those costs must be absorbed somewhere. Perhaps employees are not given a raise, perhaps insurance rates run higher for the fake claims, or perhaps product costs increase. There are always “retail-level” impacts when individuals cheat businesses.
CASE 1.20 – THE PACK OF GUM

Legal Issues
The gum is not yours. Title has not passed. You did not pay for it. It is not an intentional crime, but you did take something that does not belong to you.

Answers and Key Discussion Items

1. Would you take the gum back? Most folks resist taking the gum back, even if they would drive back 20 miles to get their fries if the restaurant forgot them at the drive-through. Here are some responses of students. Go through each one and apply the rationalizations to them:
· “It’s not worth my time, trouble, and effort – not a big deal.”
· “I have some experience in retail and it would cost them more to straighten it out than it would for you to just keep it, so you should just keep it.”
· “I walked out of a store once with a CD that I hadn’t paid for and I didn’t take that back, so why would I take the gum back?”
· “It’s like this: Sometimes I don’t pay; sometimes they overcharge me, but it all works out in the long run.”

Bring them back to it’s not their gum.

2. Should you take the gum back? They have some flexibility – they could call the store and see what the store wants them to do – store could make a gift. They could take care of things the next time they are in the store. The store will survive if they don’t take the gum back; however, this is a bright-line exercise – you can see that you got something without paying. 
CASE 1.21 – GETTING OUT FROM UNDER STUDENT LOANS: LEGAL? ETHICAL?

Answers and Key Discussion Items

1. Discuss the legality of avoiding contact with collection agents in order to avoid paying. It is not illegal to avoid collection agents. However, there are provisions in all loan contracts that require debtors to update their addresses and personal information as it changes. However, if a debtor is going to breach a contract by not paying, then breaching by not providing contact information may seem like a mere addendum to the issue. There is the matter of having given your word. There is the additional matter of having accepted the funds and used those funds and not paid back the creditor. That is taking something that does not belong to you.
2. Apply the model of, "What would happen if everyone did not repay their student loans?" If everyone did not repay their student loans, we would have a multibillion dollar federal obligation to be repaid. The only way that can be repaid is if those who did not borrow money are taxed so as to cover the losses on the loans. Others who paid their loans will be required to assume a share of the defaulted loan amount. Also, lending in the future will be affected – higher rates because the loans have become inherently riskier. Fewer funds available for lending because the risk is so high. 
3.
What is the legal standard for discharge of student loans in bankruptcy? What happens when exceptions are made for loans that are nondischargeable? Making exceptions results in the same kinds of events that result from nonpayment. Also, there will be an increasing number of bankruptcies, which affects all creditors because once the exception dam is breached, the floodwaters tumble through. The exception is a slower means of having the numbers of failed loans increase.
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