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COMMENTS AND SUGGESTIONS  

This chapter sets the philosophical tone for the entire book. In this chapter we stress, “Inclusion is not merely  a place, or an instructional strategy, or a curriculum; inclusion is about belonging, being valued, and having choices. Inclusion is also about accepting and valuing human diversity and providing the necessary support so that all children and their families can participate successfully in the programs of their choice.” It may be useful to spend some time discussing this statement in relation to preconceived notions that students may bring with them about inclusion and to programs that they may have observed that serve children with and without disabilities but are not inclusive. The two main components of this definition are belonging and support. Therefore, programs that serve children with and without disabilities but do not facilitate belonging or community building and support children’s participation are not truly inclusive programs.
An inclusive approach to early education is imperative for young children in that they are developmentally malleable and resilient and in need of every possible opportunity to learn from children who are typically developing. To speak convincingly about inclusion and its benefits, many instructors find it is helpful to discuss what inclusion is and what inclusion is not. See Cullen’s list at the end of Chapter 1 for a list of worst practices in inclusion. Additionally, instructors may want to address the benefits and child outcomes not only for those children with disabilities and developmental delays but also those children who are typically developing.
DISCUSSION POSSIBILITIES 
· Select four examples from students’ written records made during their observation in an integrated early childhood classroom (assignments for Chapter 1). Discuss these in terms of particular children, their classroom challenges, their strengths, and the learning opportunities available to them during the observation.  
· Haring and McCormick (1994; see References at end of Chapter 1) point out: “separating young children with handicaps from normal experiences creates distance, misunderstanding, and rejection. . . . Moreover, separating these youngsters from the real world means there must be reentry. Reentry problems can be avoided by not removing the child from normal settings” (p. 102). Probe this statement, drawing from students as many firsthand examples and experiences as possible. To prepare for this discussion the instructor might want to read Guralnick’s (1990) cogent article on the socialization issue (see Selected References below). Promote an open discussion on the pros and cons of inclusion. As arguments against inclusion arise try to help students determine whether the problems are the failure of inclusion per se or of inadequate or inappropriate classroom practices and support. Refer to Cullen’s list at the end of Chapter 1. 

· Discuss the key points from the DEC/NAEYC Joint Position Statement on Inclusion (below in the resources). Are they feasible? Do the students see these key points in practice in the classrooms they have observed in?

IN-AND OUT-OF-CLASS ACTIVITIES 
· Collaborating with other disciplines is an important part of the teachers’ role in an inclusive setting. To help students begin to understand such collaboration, invite one or more professionals (other than teachers, for example, related service providers such as a Speech-Language Pathologist, Occupational Therapist, Physical Therapist, Social Worker, etc.) who work with children with developmental disabilities to discuss their roles in the early intervention process, in the classroom, and in a therapy setting. 
· Have the class work in small groups to develop a questionnaire with 5 to 10 questions regarding an individual’s beliefs about inclusion. Have each group member interview a minimum of three people (friends, family members, both parents and not parents) to determine their feelings about inclusion. Remind students that their role is only to collect information not to persuade the interviewee that inclusion is right. Have a class discussion regarding their findings. Were there any surprises? 

· Have the class work in small groups and develop and argument for inclusion. Provide them with the following scenario “You are meeting with a potential group of benefactors for your new early childhood program. These individuals have concerns about inclusion and argue they will only fund this program if it is only for children who are typically developing. Develop a presentation to give to these benefactors stating why the program should be one of inclusion where children with and without disabilities will be equally served.” 

· Have students observe in two different inclusive classrooms of varying age ranges to note similarities and differences of practices.

· Have students interview a teacher of an inclusive classroom to gain insight into pros and cons of such a practice.

SELECTED REFERENCES AND PRINTED RESOURCES FOR INSTRUCTORS 

Blackman, J. A. (2005). Innovations in practices in early childhood education. Austin, TX: Pro-Ed. This book offers a good description of specific clinical models of early intervention programs aimed at high-risk infants and families. It focuses primarily on transition between hospital and community early intervention programs. The purpose is to provide the reader with specific examples of successful early intervention programs. Federal legislation, specifically Public Law 99-457, is empha­sized, and the authors show how to implement this legislation. 

Buysee, V., & Bailey, D. B. (1993). Behavioral and developmental outcomes in young children with disabilities in integrated and segregated settings: A review of the literature. Journal of Special Education, 26, 434–461. This literature review is the most current and comprehensive comparison of outcomes for children in integrated and segregated settings. The results suggest that cognitive gains may be equal, but gains in social and communication are better in integrated programs. 

DEC/NAEYC. (2009). Early childhood inclusion: A joint position statement of the Division for Early Childhood (DEC) and the National Association for the Education of Young Children (NAEYC). Chapel Hill: The University of North Carolina, FPG Child Development Institute.  This position paper highlights what the DEC and NAEYC believe to be the best practices of inclusion and access to programming for young children with disabilities and special learning needs.  http://www.dec-sped.org/uploads/docs/about_dec/position_concept_papers/PositionStatement_Inclusion_Joint_updated_May2009.pdf
Diamond, K. E. (1994). Evaluating preschool children’s sensitivity to developmental differences in their peers. Topics in Early Childhood Education, 14(1), 49–63. This study reports findings, derived from the Pictorial Scale of Perceived Competence and Social Acceptability of Young Children (Harter & Pike, 1984), of typically developing children’s views of the abilities and likeability of classmates with developmental problems. 

Drinkwater, S., & Demchak, M. A. (1995). The preschool checklist: Integration of children with severe disabilities. Teaching Exceptional Children, 28, 4–8. Using specific checklist strategies, teachers can assist all children—with and without disabilities—to participate more fully in all aspects of an inclusive early childhood program. 

Duffy, C., Heltzel, C., & Smith, B. (2002).Welcoming all children: A closer look at inclusive practices. Produced by the South Dakota Systems Change Program, Center for Disabilities, Department of Pediatrics, University of South Dakota School of Medicine. This document for child care providers introduces the concept of providing child care services for children with disabilities along with the children with whom they are already working. Specific topics include strategies and interventions that will increase a provider’s ability to care for all children. This resource is available on the Web at http://www.usd.edu. 

Garnett, K. (n.d.). Thinking about inclusion and learning disabilities: A teacher’s guide. Arlington, VA: CEC. This short guide looks at how classroom structure and instruction affect students. For ordering information contact: CEC Publications, 1110 North Glebe Rd, Suite 300, Arlington, VA 22201; tel. (888) 232­7733; http://www.cec.sped.org.
Guralnick, M. J. (1990). Social competence and early intervention. Journal of Early Intervention, 14, 3–14. This is an interesting article suggesting that the only way handicapped children can achieve social competence is in the social context provided by mainstreamed programs. 

Guralnick, M. J. (1994). Mothers’ perceptions of the benefits and drawbacks of early childhood mainstreaming. Journal of Early Intervention, 18, 168–183. This survey reports that mothers of children with and without disabilities are generally supportive of early childhood mainstreaming. Mothers did report some perceived drawbacks; specifically, the mothers of children with disabilities were concerned that their children may not receive the amount of specialized services they would in a segregated setting. 

Hanson, M. J, Horn, E., Sandall, S., Beckman, P., Morgan, M., Marquart, J., Barnwall, D., & Chou, H.Y. (2001). After preschool inclusion: Children’s educational pathways over the early school years. Exceptional child, 68, 65–83. The article examines decision making regarding young children’s participation in inclusive programs. 

Inclusion times: For children and youths with disabilities. This newsletter focuses on serving children with disabilities in inclusive learning environments. There are four issues a year and they address a variety of issues, including teaming/collaboration, research, school restructuring, and model programs. For ordering information contact: National Professional Resources, Inc., 25 South Regent St., Port Chester, NY 10573; tel. 

(800) 453-7461. 

Lipsky, D. K., & Gartner, A. (1997). Inclusion and school reform: Transforming America’s classrooms. Baltimore, MD: Brookes. This book offers multiple views of inclusive education, from the historical perspective to present-day accomplishments to future outlooks. Such issues are covered as program implementation and court decisions. For ordering information contact: Brookes Publishing, PO Box 10624, Baltimore, MD 21285-0624; tel. (800) 638-3775; http://www.brookespublishing.com. 

Mangino, M., Petrigala, M., Rainforth, B., & Syryca, S. (1994). Promoting the instructional inclusions of young children with disabilities in the primary grades. Journal of Early Intervention, 18, 311–322. This study uses case studies to describe a process of curriculum adaptation that facilitates the inclusion of children with disabilities in elementary school. 

Marchant, C. (1995). Teachers’ views of integrated preschools. Journal of Early Intervention, 19, 61–73. This study examined the views of preschool teachers in integrated preschool programs. The results suggest that integrated programs looked different in different communities and that relationship issues posed greater barriers than instructional issues.
Mills, P. E., Cole, K. N., Jenkins, J. R., & Dale, P. S. (1998). Effects of differing levels of inclusion on preschoolers and disabilities. Exceptional Children, 65 (1), 79–90. This study looks at the effects of three levels of inclusion on the cognitive and language development of preschoolers and finds that integrated special education produces significant gains. 

Odom, S. L., Horn, E. M., Marquart, J. M., Hanson, M. J., Wolfberg, P., Beckman, P., Lieber, J., Li, S., Schwartz, I., Janko, S., & Sandall, S. (1999). On the forms of inclusion: Organizational context and individualized service models. Journal of Early Intervention, 22(3), 185–199. Multiple forms of inclusion for children with and without disabilities are described, and variations in programs are examined. The authors found that programs varied in organizational context and individualized service models. 

Odom, S. L., & Karnes, M. B. (Eds.). (1988). Early intervention for infants and children with handicaps. Baltimore, MD: Brookes. This text, in its entirety, will be especially useful throughout this course as it presents practical research findings on issues discussed in the mainstreaming text. A chapter by Guralnick is an outstanding review of the efficacy of integrated early childhood programs. . For ordering information contact: Brookes Publishing, PO Box 10624, Baltimore, MD 21285-0624; tel. (800) 638-3775; http://www.brookespublishing.com. 

Ransey, P. G. (1995). Growing up with the contradictions of race and class. Young Children, 50(6), 18–22. A quote from this article sums it up well: “As we teach children to see and challenge the contradictions and injustices of our world, we need to work with colleagues and communities to expand our own understanding and to reflect on our teaching practices.” 

Salisbury, C. L. (1991). Mainstreaming during the early childhood years. Exceptional Children, 58(2), 146–155. This article explores current issues related to mainstreaming; it focuses on ways professionals can provide quality services to young children with developmental disabilities in mainstream settings.  

Schnorr, R. F. (1990). Peter? He comes and goes . . .: First graders’ perspectives on a part-time mainstreamed student. Journal of the Association for Persons with Severe Handicaps, 15, 231–240. This article provides a qualitative look inside a first-grade classroom and asks children about mainstreaming. This is an excellent example of what happens when adults plan a program without thinking about how children perceive the outcomes.  

Schwartz, I. S., Staub, D., Gallucci, C., & Peck, C. A. (1995). Blending qualitative and behavior analytic research methods to evaluate outcomes in inclusive schools. Journal of Behavioral Education, 5(1), 93–106. This article describes an outcome framework for inclusive education that identifies relationships, membership, and development as the primary domains of behavioral change.  

Topics in Early Childhood Education is a professional journal published by Pro-Ed, 8700 Shoal Creek Boulevard, Austin, TX 78757-6897. The 1990 summer issue, entitled “Mainstreaming revisited,” contains many good articles dealing with the past, present, and future of mainstreaming young children.  

Ysseldyke, J. E., & Algozzine, R.F. (2006). Public policy, school reform, and special education: A practical guide for every teacher. Thousand Oaks, CA: Corwin. This book describes how and why special education services are driven more by social, political, and economic factors than by actual changes in education, and the ways in which society’s values and beliefs affect the distribution of limited resources.  

SELECTED AUDIOVISUAL MATERIALS
Bittersweet waltz. This is a tool for parents who are faced with the reality of placing their child in an inclusive classroom. View­points come from the teachers and the students. For ordering information contact: National Down Syndrome Society, 666 Broadway, 8th Floor, New York, NY 10012; tel. (800) 221­4602. 
Circle of inclusion. (1995). This video portrays the full inclusion of young children with severe and multiple disabilities in a community-based Montessori preschool. For ordering informa­tion contact: Learner Managed Designs, PO Box 747, Lawrence, KS 66044; tel. (800) 467-1644.
Collaborating for change: Creating an inclusive school. (1996). Produced by the San Francisco Unified School District. The first video in this set, Including all of our students, addresses concerns and questions regarding inclusion through interviews with teachers, parents, students, and administrators. The second video, Instructional strategies for all students, demonstrates practical strategies and teaching approaches in an inclusive classroom. For ordering information contact: Brookes Publishing, PO Box 10624, Baltimore, MD 21285-0624; tel. (800) 638-3775; http:// www.brookespublishing.com. 

Educating Peter. (1992). Oscar-winning documentary chronicles the third-grade year of Peter, who has Down syndrome and is fully included in a general education classroom. Originally produced by HBO, this documentary is available in video stores. 

Face of inclusion. (1995) This video provides a parents’ unique and moving perspective of inclusion. The Vargos share their personal experience and identify the programmatic supports that made inclusion successful for their family
Including Samuel.  (2008).  This is a video documentary by Dan Habib demonstrating the life of his son Samuel who has been diagnosed with cerebral palsy. The film discusses issues and challenges the family has encountered as well as concerns and successes of Samuel being fully included in his local elementary school.  The videographer also documents the lives of several other individuals of varying ages and varying diagnoses.  For ordering information, contact: The Including Samuel Project at the Institute on Disability, University of New Hampshire 56 Old Suncook Road, Suite 2, Concord, NH 03301 or www.includingsamuel.com.

Inclusion: Legislation and litigation. (1998). This 30-minute video provides an overview of issues pertaining to inclusive classrooms, such as least restrictive environment and strategies for successful classrooms. For ordering information contact: Insight Media, 2162 Broadway, New York, NY 10024-0621; tel. (800) 233­9910; http://www.insight-media.com. 

Regular lives. (1988). A videotape of children with mental retardation and other disabilities that focuses on their inclusion in leisure and employment situations. For ordering information contact: Council for Exceptional Children, Division on Autism and Developmental Disabilities, 1110 North Glebe Rd., Suite 300, Arlington, VA 22201. http://www.dddcec.org
Sean’s story: Ready for school. (1994). Two families compare their decisions to opt for inclusion or a special school. For ordering information contact: ABC News; tel. (800) 505-6139. 

HELPFUL WEB SITES AND ORGANIZATIONS

Child Care Plus+: The Center on Inclusion in Early Childhood. 

The University of Montana Rural Institute, 700 SW Higgins Ave, Suite 250, Missoula, MT 59803; tel. (800) 235-4122 or (406) 243­6355; http://www.ccplus.org. Child Care Plus+ offers support and resources for inclusion of young children with disabilities in early childhood programs. The organization also offers products, technical assistance, and outreach, as well as in-service training on inclusion for early childhood providers in their local areas. Child Care Plus+ includes among its resources tip sheets on such topics as attitudes towards inclusion, adapting toys and play materials, implementing individual family service plans (IFSPs) and individual education programs (IEPs) in child care, working with parents;, and helping young children learn about differences. 

Circle of Inclusion. A user-friendly Web site featuring articles and reproducible data sheets that can be easily downloaded. This site also contains information for development of IEPs and instruction. Also available in Spanish. 

The Council for Exceptional Children (CEC). 1110 North Glebe Road, Suite 300, Arlington, VA 22201-5704; tel. (888) CECSPED (toll free), (703) 620-3660 (local), (866) 915-5000 (TTY, text only); fax (703) 264-9494; http://www.cec.sped.org. CEC publishes Exceptional Children and Teaching Exceptional Chil­dren. Of particular interest to early childhood educators is one of CEC’s affiliate groups, the Division for Early Childhood http://www.dec-sped.org. (A number of other divisions also focus to some extent on issues related to young children.) 

The Early ChildhoodTechnical Assistance Center (ECTA). http://ectacenter.org/  
The Early  Childhood Technical Assistance Center is funded by the Office of Special Education Programs to improve state early intervention and early childhood special education service systems, increase the implementation of effective practices, and enhance the outcomes of these programs for young children and their families.

Early Childhood Research Institute on Inclusion (ECRII). http://www.fpg.unc.edu. ECRII was a national research project to study the inclusion of preschool children with special needs in typical preschool, child care, and community settings. It focused on identifying what facilitates or blocks the inclusion of young children with special needs and on developing strategies to support inclusion in classrooms and communities. While some of the articles are old, they are still useful. The Web site continues to host information about inclusion, project publications, and research results. 
Parents Helping Parents: The Parent-Directed Family Resource Center for Children with Special Needs. 1400 Parkmoor Ave, Suite 100, San Jose, CA 95126; tel. (408) 727-5775;  http://www.php.com. Parents Helping Parents is a parent-directed family resource center serving children with special needs, their families, and the professionals who serve them. The Web site contains resources, information on support groups and classes, and information regarding the organization. 

ANSWERS TO REVIEW QUESTIONS

PART 1. SHORT ANSWERS 

1. Inclusion means that children with disabilities should be educated with normally developing children to the maximum extent possible while, at the same time, providing for their special needs. 

2. Some of the possible outcomes of inclusion include growth in the areas of relationships, membership, and development that are embedded in more active participation in the rituals and routines of the classroom. 
3. The four stages of public perception in reference to children with disabilities are:
a. Forget and Hide: Until the mid-twentieth century, children with disabilities were kept out of sight and often institutionalized 

b. Screen and Segregate: In the 1950s, public schools began custodial care of children with disabilities 

c. Identify and Help: In the 1960s, political and social movements began an attempt to find children with disabilities and provide necessary assistance 

d. Include and Support: In the 1980s and 1990s, there was an increase in case law as well as research to support the inclusion of children with disabilities in their neighborhood classrooms
4. Inclusion and anticultural bias both call for all children (all individuals) to have equal social status and educational rights and privileges appropriate to their individual differences, backgrounds, and experiences.
5. Teachable moments are those brief periods when a child seems especially interested and able to learn a particular skill. Learning to skip is very nearly impossible for most three-year-olds; somewhere during kindergarten or first grade most children, all of a sudden, seem to become highly motivated to learn to skip and will practice indefatigably until the skill is mastered. 

6. Peer tutoring is one child teaching another; it can be spontaneous, as when a child says, “I can show you how it works,” or it can be teacher planned and initiated (but always with the interest and consent of the child who will serve as tutor). 

7. Inclusion in early childhood serves society in three major ways: 

a. promoting a better ethical and moral climate by respecting the legal and constitutional rights of all citizens 

b. building a more accepting and tolerant future generation by allowing young children to grow up accepting other young children who are different 

c. increasing the number of early childhood programs: there is no mandate to provide early education for normally developing children as there is for children with developmental problems who are to be served in an inclusive setting; hence, there could be many more preschool slots available for all children as PL 99-457 comes into full implementation. 

PART 2. LISTS (Other correct answers are possible, many of which are both explicit and implicit in the text.) 

1. Teacher responsibilities in an inclusive preschool: 

a. to individualize children’s programs 

b. to avoid labeling children on the basis of their problem (stereotyping) 

c. to provide a balance of curriculum activities 

d. to consciously structure interactions between children with developmental problems and developing children 

e. to reinforce imitation of appropriate behaviors 

2. Parents and teachers in an integrated classroom sometimes express concerns that 

a. the special needs of children with disabilities will not be met adequately. 

b. there will not be enough teacher time or attention to go around. 

c. children may learn maladaptive behaviors through imitation. 

3. Arguments in favor of inclusion for children with developmental problems include 

a. more stimulating and responsive learning environment. 

b. developmental curriculum model in contrast to a deficit model. 

c. opportunities to work and play with typically developing children who provide good models for basic developmental skills. 

d. motivation to try a little harder. 
e. opportunities to learn from children who are closer in skill levels and motor dexterity than adult teachers. 

